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Executive Summary 
This IMPACT-se review examines textbooks from the Hashemite Kingdom of Jordan’s national school curriculum, 
taught in the 2025–2026 school year. This review spans a total of 125 textbooks, covering Islamic Education, Arabic 
Language, Social Studies, National and Civic Education, History, and Geography, including both newly introduced 
content and pre-existing examples that have been reproduced. The content of the textbooks is analyzed according to 
UNESCO-derived standards of peace and tolerance in education. 

Building on earlier findings, the review shows that despite the introduction of 32 new textbooks for 2025–26, Jordan’s 
curriculum largely maintains the same patterns, combining general messages of tolerance with persistent antisem-
itism, justification of violence, and discriminatory attitudes, reflected in newer examples as well as previously iden-
tified content. Most newly developed content reflects the same problematic themes as earlier material, including 
antisemitic stereotypes about Jews (Example 26), libelous claims against Israel (Example 46), and the glorification of 
martyrdom in conflict contexts (Example 7).

Importantly, this pattern is also evident in textbooks introduced for the first time in the 2025–26 school year. Analysis 
of these newly developed materials shows that they do not mark a departure from earlier trends. On the contrary, 
many of the new textbooks include content that reflects the same problematic themes which can generally be con-
sidered to reinforce—and in some cases expand—the existing gaps in alignment with peace and tolerance standards. 

There are a small number of more inclusive examples reflecting more positive representations of Jews, other non-Mus-
lims, women, and nuanced interpretations of religious and historical concepts. However, they remain marginal, re-
sulting in an overall lack of coherence and continued misalignment with UNESCO standards of peace and tolerance.

The following key findings illustrate how these patterns are reflected across the curriculum:

•	 Religious moderation, tolerance and peacemaking are major themes within the curriculum, based on Is-
lamic sources and the 2004 Amman Message. However, these values are generally not applied to Jews or 
Israel, either historically or in the present day.

•	 The complexity of jihad is conveyed, but there appears to be a preference for violent interpretations of the 
concept. Jihad and martyrdom are celebrated and intrinsically linked to Jordan’s historic wars. 

•	 Christians and non-Muslims are mostly respected. Textbooks contain factual information about Christian 
beliefs, practices, holidays and holy sites, with Christianity portrayed as an integral part of the Jordanian social 
fabric. Some textbooks condemn “Infidels” and describe their punishment in hell.

•	 Antisemitic tropes are prominent within the curriculum; Jewish people are portrayed overwhelmingly 
negatively, particularly in the context of early Islamic history, using antisemitic messages that depict lying, 
treachery, deceitfulness, and hostility to Islam as “natural qualities” and inherent “traits of the Jews.” In addi-
tion, some examples associate Jews as a collective with economic control, echoing antisemitic libel.

•	 Crimes committed against Jews during World War II have been included in the Jordanian curriculum for 
the first time, albeit with little detail regarding the nature and scope of these crimes.  However, Jews are 
grouped alongside Roma, Russian, and Japanese victims, implying a comparable level of victimhood while 
referring broadly to the deaths of “millions.”

•	 Textbooks generally express non-recognition of Israel through its erasure from maps, and Zionism is present-
ed as a colonial endeavor. Libels, such as accusing Israel of the 1969 Al-Aqsa Mosque arson are taught, and 
the Balfour Declaration is presented as a conspiracy theory. Peace with Israel is presented as a begrudging 
concession to curb Israeli expansionism. 
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•	 One example discussing October 7 describes the southern communities within Israeli sovereign territory, af-
fected by the massacre, as “settlements,” undermining Israeli sovereign borders and their legitimacy as com-
munities. Questioning their legitimacy may also indirectly imply that acts of violence against these commu-
nities is justifiable. The text further justifies the attack as a response to Israeli oppression, while downplaying 
the severity of Hamas’ atrocities. However, a passage from this section was slightly moderated, with Israel no 
longer described as an “enemy,” and civilian casualties and hostages were no longer described as “settlers.” 

•	 The curriculum generally advocates respect for women, celebrating female achievements and acknowledg-
ing the challenges they face in Jordan and beyond. However, a few Islamic textbooks contain discriminatory 
or hateful teachings towards women, such as portraying them as subordinate to their male partners.

•	 A small number of Islamic Education textbooks include homophobic content. For example, one textbook 
labels homosexuality and “homosexual propaganda” as a danger to the continuation of mankind.
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Background and context: 
The Hashemite Kingdom of Jordan is notable in the Levant region for its historical avoidance of military conflict and 
enduring commitment to diplomacy, which grants it an important role within the international community. The cul-
turally rich yet resource-poor, desert nation has accommodated millions of refugees and their descendants fleeing 
war in surrounding countries. These refugees now make up the majority of Jordan’s population. This hospitality, which 
has incurred significant economic cost, has strained the delicate balance between Jordan’s diverse religious and 
ethnic communities, as well as Jordan’s relationship with its neighbors. In particular, the Israeli-Palestinian conflict 
has been a constant source of political discord within Jordan, creating a rift between the country’s large Palestinian 
community, which advocates for a more confrontational stance against Israel, and the native Arabian Bedouin elite, 
which prioritizes Jordan’s national and regional interests by maintaining peaceful relations with its western neighbor. 
Another source of conflict for Jordan is the influence of Islamic militant groups, which frequently threaten the coun-
try’s security and stability, and challenge the legitimacy of the Hashemite dynasty, which has ruled the country since 
the British mandate era (1923-48). 

Curricula often reveal the contours of a nation’s self-perception, understanding of the “Other” and general future 
direction of the country. Thus, a curriculum functions as a lens through which national intentions are reflected. IM-
PACT-se assesses national curricula by analyzing as many textbooks as possible, using international standards based 
on UNESCO and UN declarations, as well as other documents on peace and tolerance in education.

History of curricular reports: 
IMPACT-se first published a comprehensive report on the Jordanian national school curriculum in August 2019.1 The 
report covered textbooks published from 2014 to 2019, documenting what appeared to be a groundbreaking anti-rad-
icalism project in education. The report found that the recently reformed curriculum was inspired by the principles 
formulated in the 2004 Amman Message, promulgated by King Abdullah II of Jordan in the aftermath of the 11 Sep-
tember, 2001 attacks, with the aim of promoting a peaceful and tolerant understanding of Islam. The curriculum at 
the time appeared to represent a leap forward in offering Islamic material that is moderate, peaceful and respects the 
rights of minorities living in the country. It also highlighted the pioneering efforts of Jordanian educators in introduc-
ing a friendly, humane, and integrated social and religious approach to education. The report identified values such 
as good citizenship, self-respect, mutual respect and fairness to be core themes of the Jordanian curriculum.

Since 2021, the Jordanian curriculum has been in the process of rewriting older textbooks, with updates occurring 
every few years. Islamic Education textbooks were gradually rewritten between the 2021-22 and the 2023-24 school 
years. Textbooks for other subjects such as Arabic Language, Social Studies, National and Civic Education, History, 
and Geography, have been gradually rewritten as of the 2023-24 school year. 

In September 2023, IMPACT-se revisited the Jordanian curriculum following the introduction of new textbooks, as 
well as regional geopolitical developments.2 The updated review found no apparent deterioration regarding peace 
and tolerance, but did discover a severe lack of peace education in relation to Israel. The review found that while the 
curriculum emphasized principles of respect, peace, and tolerance, Israel was notably excluded from these principles. 
Additionally, the historic 1994 peace treaty, which ended nearly 50 years of hostilities between the two nations, was 
mostly disregarded. The review also highlighted the propagation of antisemitic tropes and messages in newly intro-
duced textbooks, such as associating Jews with economic oppression, and the presence of content denying Jewish 
ties to the Holy Land. Another notable feature was the inclusion of violent and politicized interpretations of jihad, 
intertwining teachings of religiously motivated violence with historical conflicts involving Jews and contemporary 
conflict with Israel.

1    Eldad Pardo and Maya Jacobi, Jordan’s New Curriculum: The Challenge of Radicalism, IMPACT-se, August 2019.
      https://www.impact-se.org/wp-content/uploads/Jordans-New-Curriculum_Final.pdf  

2    Eldad Pardo, Review of Jordan’s School Curriculum 2014–22: Grades 1-12, IMPACT-se, September 2023. 
      https://www.impact-se.org/wp-content/uploads/Review-of-Jordans-School-Curriculum-2014-22.pdf

Introduction 

https://www.impact-se.org/wp-content/uploads/Jordans-New-Curriculum_Final.pdf
https://www.impact-se.org/wp-content/uploads/Review-of-Jordans-School-Curriculum-2014-22.pdf


Review of the  Jordanian National Curriculum 2025-2026 			   May 2026

4

In May 2025, IMPACT-se conducted an additional review of the Jordanian curriculum, following the introduction of ad-
ditional new textbooks, and the news of a passage teaching about October 7 being incorporated into the curriculum.3   
The review of the 2024-25 curriculum found that the issues identified in the previous report have not been addressed, 
and in some cases have even worsened. The review found that a new textbook justifying the 7 October Hamas attack 
was indeed introduced; the textbook downplayed the attack, presenting it as response to Israeli oppression, ignored 
the murder of over 1,100 Israelis, most of them civilians, and referred to civilian captives as “settlers” living in “Israeli 
colonies which surround the Gaza Strip,” implying that they are legitimate targets for violence. The review also found 
that while content about the peace treaty was introduced, it was portrayed as a decision forced upon Jordan to curb 
Israeli expansionism and reclaim the “stolen” waters of the Jordan River rather than as a genuine commitment to 
peace and reconciliation. Another example of the curriculum’s deterioration was the introduction of explicitly ho-
mophobic content.

Since the publication of the May 2025 report, 32 new textbooks for the 2025-26 school year were introduced. The text-
books span Arabic Language, Social Studies, National and Civic Education, History, and Geography, for Grades 3, 6, 
9, 12; other textbooks outside of the realm of IMPACT-se’s research were also produced, including mathematics and 
science. In addition to the publication of these new textbooks, other previously published textbooks also underwent 
small revisions. The changes and new introductions since the publication of our previous report prompted an updat-
ed assessment of the 2025-26 Jordanian curriculum.

This updated review for the 2025-26 school year examines Jordanian textbooks for Grades 1-12 in the subjects of Is-
lamic Education, Arabic Language, Social Studies, National and Civic Education, History, and Geography. The review 
covers 125 textbooks, of which 32 are new textbooks first introduced for this school year. The remaining textbooks 
reviewed consist of either pre-existing editions reprinted or revised for the 2025–26 school year, or older textbooks 
that remain in use without newer editions. These textbooks are the most up-to-date editions found in the Jordanian 
National Center for Curriculum Development (NCCD) website,4 as of May 2026. It is important to note that several sec-
ond-semester textbooks for 2025–26 were published on the official curriculum website only as draft editions labeled 
“in preparation,” despite the semester already being underway; in the absence of alternative versions, it is reasonable 
to assume these are currently in use. These editions have also been studied for this review as they are not expected to 
undergo significant changes in relation to the future final editions. Footnotes were added for clarification in the few 
cases where draft editions were quoted in the review.

The review presents selected examples identified as violating international standards of peace and tolerance educa-
tion, according to IMPACT-se’s assessment (see methodology on p. 122). To provide a balanced and comprehensive 
picture, it also highlights notable content that aligns with these standards as “Positive Examples of Note.” The new 
examples are further categorized as “newly introduced” to distinguish between previous and newly added material.

3    Falling Short: Review of Jordanian Textbooks for 2024-2025, IMPACT-se, May 2025.
      https://www.impact-se.org/wp-content/uploads/Jordanian-Education-Report.pdf 

4    Jordanian National Centre for Curriculum Education and Evaulation, https://www.nccd.gov.jo/Default/Ar.

Introduction

https://www.impact-se.org/wp-content/uploads/Jordanian-Education-Report.pdf
https://www.nccd.gov.jo/Default/Ar
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Main Findings
IMPACT-se’s review of the 2025-26 Jordanian curriculum finds that the curriculum continues to fall short of UNES-
CO-derived standards of peace and tolerance in education. While some textbooks have undergone complete over-
hauls, and small revisions were made to others, the overall trends identified in previous studies remain largely con-
sistent. While Jordanian textbooks seemingly continue to promote general principles of peace, tolerance, religious 
moderation and equality, these values are not consistently applied across all groups and contexts. In particular, Jewish 
people and Israel are frequently excluded from such frameworks, targeting both with hateful messaging while offer-
ing no representation of their perspectives. 

Although new textbooks were introduced as well as some undergoing revisions, the changes did not result in a sub-
stantive shift in the curriculum’s approach to peace and tolerance. In addition to previously identified problematic 
examples that have been retained or reproduced with limited modification, the clear majority of newly developed 
content reflected similar problematic thematic patterns. Such new content includes the continued presence of an-
tisemitic stereotypes concerning Jews (Example 26), libelous claims against Israel (Example 46), and the emphasis on 
martyrdom in the context of conflict (Example 7).

However, the 2025–26 curriculum introduces a small number of limited positive changes, including references to the 
deaths of 60 million people and to crimes committed during World War II, including against Jews (Example 40), and 
the moderation of language in a passage addressing the Hamas October 7 attack (Example 45). While such instances 
indicate the nascence of alternative approaches within the curriculum, they remain relatively infrequent and incon-
sistent across textbooks. Their coexistence alongside more prevalent exclusionary or negative narratives results in 
contradictory messaging, limiting the curriculum’s coherence in promoting peace and tolerance.

The following examples in this report are categorized by theme, namely: Jews and Antisemitism; Israel and the Ar-
ab-Israeli Conflict; Jihad and Martyrdom; Non-Muslims; Gender and Sexual Orientation; and Peace and Tolerance 
(which consists exclusively of positive examples).

Peace and tolerance
Tolerance, coexistence, and religious moderation are key themes in certain areas of the Jordanian curriculum. Islamic 
Education and Social Studies textbooks emphasize these values, often drawing from Qur’anic sources to promote 
a moderate interpretation of religion. Another authoritative text referenced in relation to these principles is King 
Abdullah’s 2004 Amman Message; this landmark document is referenced in multiple textbooks, highlighting the 
importance of religious moderation, as well as elevating the status of the Jordanian monarch and the ruling dynasty. 
Messages of tolerance are further reinforced by visual imagery, such as depictions of people with diverse physical ap-
pearances standing side by side (Example 2), or a mosque situated beside a church (Example 3). 

However, there is a notable lack of effort to apply these principles to Jordan’s complex relationship with its neighbor, 
Israel. Instead, some textbook content relating to Israelis and Jews conflicts with the values of peace and tolerance, 
as illustrated below.  

Jihad and martyrdom
Jihad, as a key concept in Islam, is frequently discussed in Jordanian Islamic Education textbooks. The curriculum 
conveys some of the complexity and sensitivity of the subject to students by discussing both violent and peaceful 
interpretations of jihad. However, violent interpretations predominate, with significant emphasis on militant jihad, its 
rules and justifications, and its portrayal as a binding religious duty (Example 10). In several instances, discussions of 
jihad implicitly assume a violent interpretation, particularly in the context of war (Example 18). 

On the other hand, the textbooks often impose limitations on violent jihad by linking it to state-organized warfare: 
some lessons emphasize that jihad may only be declared by the ruler and illustrate jihad with historical examples 
of Jordanian soldiers fighting for their country against Israel (Example 10). While unlikely to curb latent hate and vi-
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olence, this approach seems to be aimed at diffusing the militant potential of jihadist teachings by reinforcing that 
religiously motivated violence is solely the government’s responsibility. One lesson also discusses the restrictions on 
jihad, including the prohibition on targeting the innocent (Example 19). 

Similarly, martyrdom and death in battle are glorified and framed in religious terms in both Islamic Education and Ar-
abic Language textbooks. Textbooks present Jordanian soldiers who died in battle, especially against Israel, as heroes 
and role models, occasionally using graphic language, describing the martyrs’ blood as “water[ing]” the Palestinian or 
Jordanian soil (Example 17). One Grade 3 Arabic Language workbook goes so far to compare martyrdom in battle to 
a wedding celebration, while teaching that all of Jordan’s sons “seek martyrdom” (Example 7). This workbook was first 
published for the second semester of the current 2025-26 school year, indicating that the glorification of martyrdom 
persists in the curriculum’s newest textbooks. 

Non-Muslims
The primary non-Muslim minority group represented in the Jordanian curriculum is Christians. In sharp contrast to 
Judaism, Christianity is afforded an informative and positive portrayal in school textbooks. Jordanian students learn 
about Christian beliefs, practices, holidays and holy sites, and are exposed to Christian perspectives through the use 
of affective language such as “Glorious Easter” (Example 24). The Christian community is presented as an insepara-
ble part of the Jordanian national fabric; Christian traditions are endorsed as Jordanian, and religious coexistence 
between Muslims and Christians is explicitly praised as a quintessential feature of Jordanian society. This educational 
content could encourage students to practice respect towards the Christian “Other” as a display of patriotism. How-
ever, other non-Muslim minorities are scarcely represented in the curriculum. 

A small number of Islamic Education textbooks employ quotes from Scripture to condemn “Infidels” and describe 
their punishment in Hell (Example 20); while such textbooks avoid directly linking this label to any modern religious 
group, they also do not preclude such an interpretation, which could be applied to particular contemporary religious 
groups and would risk fostering religious intolerance.

Jews and antisemitism 
In the Jordanian curriculum, Jewish people are frequently presented in the context of early Islamic history, where their 
depiction is distinctly negative. From Grade 6, some Islamic Education textbooks presenting the life of Muhammad, 
include hateful messages when referencing Jewish individuals or groups in ancient Arabia. These textbooks associate 
Jewish characters with hostility or immoral behavior, such as attempting to harm the Prophet and Muslims (Example 
28), breaching agreements and trust (Example 29), and defrauding others of money (Example 31). In each case, these 
characters are explicitly identified as Jewish, often simply labeled “the Jews,” suggesting that such misconduct is in-
herently linked to their identity, with no effort made to limit these actions to specific individuals. 

A number of Islamic Education textbooks go further, explicitly teach Jordanian students that “treachery and violation 
of agreements” are “traits of the Jews” (Example 27). One textbook also draws a connection between the “corrup-
tion of the Israelites” and modern-day extremist Israeli Jews, implying that corruption and sinfulness are inherent to 
Jewish people, including in the present day (Example 33). Other antisemitic tropes are employed by some Jordanian 
textbooks in the context of early Islam and include the association of Jews with usury and excessive wealth (Example 
36), and manipulative behavior (Example 38). This pattern is further reinforced in a Grade 12 Islamic Education text-
book, which associates Jews with economic exploitation by linking their alleged control of markets to practices such 
as monopoly, fraud, and usury, thereby extending antisemitic stereotypes beyond individual narratives to broader 
economic themes (Example 30). However, one example that had previously equated Jews with Satan was altered, 
although other negative material concerning Jews sowing discord among Muslims remains (Example 38).

On the other hand, not all representations of Jews in the context of early Islam are necessarily negative. Some text-
books positively display instances of tolerance towards Jews by Muhammad and other figures admired in Islam such 
as lessons on the Charter of Medina (Example 41). One textbook gives the example of the Caliph Umar Ibn al-Khattab 
helping an elderly Jewish beggar in a lesson about equal civil rights (Example 42). 

Main Findings
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Modern Jewish history is rarely discussed in the curriculum outside the context of the State of Israel. However, in one 
case, a History textbook conveys modern antisemitic ideas, such as those of Jewish global influence and involvement 
in conspiracy and betrayal. The textbook teaches that Jews used their global influence to support Britain during 
World War I and that German Jews undermined their own country’s war efforts in return for Britain’s issuance of the 
Balfour Declaration (Example 26). Notably, this History textbook was first published this year, indicating that antise-
mitic content is not only present in older textbooks, but has also been reproduced in new editions. 

Regarding Holocaust education there are varied presentations across textbooks; a newly published History textbook 
mentions crimes committed against Jews during World War II for the first time. However, almost no detail about the 
nature and scope of these crimes is provided, and Jews are grouped alongside other victim populations, implying 
equivalence when referring broadly to the deaths of “millions” and “crimes against millions” (Example 40). Conversely, 
a separate lesson about World War II in another textbook makes no reference to the Holocaust at all (Example 39).  

Israel and the Arab-Israeli conflict
With regard to the Arab/Palestinian–Israeli/Jewish conflict, the curriculum adopts a markedly one-sided approach, ex-
pressing consistent solidarity with the Arab Palestinian side while providing no space for Israeli-Jewish perspectives. 
Jordanian school textbooks continue to deny recognition of Israel, in stark defiance of decades of geopolitical reality, 
the consensus of the international community, and the Hashemite Kingdom of Jordan’s official policy as codified in 
its 1994 peace treaty with the State of Israel. Maps and geographical descriptions across multiple textbooks label inter-
nationally-recognized (pre-1967) Israeli territory as lawfully Palestinian. While one textbook did replace maps labelling 
Israeli territory as “Palestine” with maps that do not label any country other than Jordan (Example 56), no map across 
the curriculum acknowledges Israel’s existence. The curriculum also describes Zionism as a “racist” or malicious ide-
ology and as a Western-backed conspiracy to divide and control the Arab world (Example 47), further delegitimizing 
Israel’s existence.

In addition, certain textbooks suggest that violence against Israel may be legitimate, as illustrated by their portrayal 
of the events of October 7 and the ensuing war between Israel and Hamas. One textbook implicitly legitimizes the 
October 7 massacre by preceding its discussion with accusations of Israeli oppression and by portraying the events in 
comparatively moderate terms, while applying harsher criticism to Israel’s response. The massacre is described as an 
“attack” by “the Hamas movement” on “Israeli settlements” which killed “soldiers and civilians.” This is contrasted with 
“the Israeli Occupation[‘s]” “aggression” on Gaza which is said to have killed “mostly women and children” as “mar-
tyrs.” The text’s use of the term “settlements” for towns in Israel proper seems to imply that Israel’s pre-1967 borders 
are illegitimate, contradicting the 1994 peace agreement (Example 45). However, it should be noted that a previous 
version of the same textbook contained an even more extreme representation of the event. Another example of the 
legitimization, and even glorification, of violence against Israel appears in an Arabic Language textbook that teaches 
a poem implicitly calling for the violent liberation of Jerusalem (Example 48).     

In some cases, textbooks utilize conspiracy theories to inflame relations with Israel: seven different textbooks, includ-
ing new textbooks first published this year, falsely attribute responsibility for the 1969 arson of the Al-Aqsa Mosque 
to Israel or to an “extremist Jew” (Example 46). This inflammatory claim persists in Jordan’s curriculum, even as other 
state curricula in the region have moved to moderate or remove such content.5

Jordan’s peace treaty with Israel is discussed in one History textbook, but instead of framing it as a diplomatic achieve-
ment or a step toward reconciliation, it is presented as a reluctant move by Jordan to curb Israeli expansionist “greedy 
aspirations” and retake its “stolen” water and territories (Example 50). 

5    For example, this libel was removed from the Saudi curriculum, see Updated Review of Saudi Textbooks 2023-24, IMPACT-se, May 2024, 
      pp. 91-92, 112. 
      https://www.impact-se.org/wp-content/uploads/Updated-Review-Saudi-Textbooks-2023-24.pdf  

Main Findings

https://www.impact-se.org/wp-content/uploads/Updated-Review-Saudi-Textbooks-2023-24.pdf
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Gender and sexual orientation
Overall, the Jordanian curriculum demonstrates a largely balanced approach to the representation of women. Wom-
en and girls are depicted in diverse roles, appearances, and activities, including in Islamic Education textbooks, sug-
gesting a degree of freedom for female students. The curriculum promotes a positive view of female participation 
across various disciplines and occupations, including those which may defy traditional gender stereotypes, such as 
security (Example 69) or computer engineering (Example 68). 

Furthermore, students are introduced to specific examples of Jordanian, Arab and Muslim female role models across 
history (Example 63), inspiring students of any gender to take pride in their success and attempt to emulate them. Is-
lamic sources are used to condemn disrespect toward women and gender-based violence (Example 66), recognizing 
these as issues while leveraging religious authority to combat them and promote a more progressive interpretation 
of religious teachings. 

On the other hand, some Islamic Education textbooks deviate from the curriculum’s broad egalitarian line, teaching 
that women must be obedient to their male partners (Example 60), and that a woman who requests divorce without 
an acceptable reason will not enter Paradise (Example 62). While the curriculum rarely references sexual and gender 
minorities, in three cases Islamic Education textbooks do include content that could promote hatred of such groups. 
One textbook presents homosexuality and “homosexual propaganda” as a danger to the continuation of mankind 
(Example 58). Another textbook condemns men and women who “imitate” the other gender (Example 59), thus pro-
moting intolerance of people who fail to abide by gender stereotypes, while a third textbook associates illnesses such 
as AIDS with “prohibited sexual relations” (Example 61). 

Main Findings
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Example 1.

Islamic Education, Grade 7, Vol. 1, 2025, pp. 70-71 (Previously: Islamic Education, Grade 7, Vol. 1, 2023, pp. 70-71.)

A Grade 7 Islamic Education textbook teaches that Islam considers people of different races and religious beliefs as 
equals, as a part of a lesson titled “The Humaneness of Islam.” The lesson repeatedly stresses equality among all people, 
using religious justification, such as teaching that everyone is God’s creation and by citing hadiths and Qur’anic verses 
on equality. 

The Humaneness of Islam
The main idea
The religion of Islam is a humane religion which establishes equality between all people in their rights and obligations, 
and treats all people with justice and compassion, regardless of their race or religion.   

(See the continuation of the example on the following page)
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I will gain an insight:
God Almighty has created people as different nations and peoples, and encouraged the spread of peace, mercy, and 
love between them. 

Firstly: The concept of Islam's humaneness
The humaneness of Islam refers to its care for people and its respect to them, regardless of their religion, color of skin, 
and race, because all people are of God's creation, and are of the same origin.        

I Prepare Myself and Explore:
I will consider the following Shar'i texts and then explain their common meaning:
 
1. God Almighty said: “And We have certainly honored the children of Adam and carried them on the land and sea and 
provided for them of the good things and preferred them over much of what We have created, with [definite] preference.” 
[Surah al-Isra': 70]
2. The Messenger of God said: “O people, indeed your Lord is one, and your father is one. There is no superiority of an 
Arab over a non-Arab, nor of a non-Arab over an Arab, nor of a red-skinned person over a black-skinned person, nor of a 
black-skinned person over a red-skinned person, except through piety.” [Narrated by Ahmad] 
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Social Studies, Grade 7, Vol. 1, 2025, pp. 108, 113-114 (Previously: Social Studies, Grade 7, Vol. 1, 2024, pp. 108, 113-114.)

A lesson in a Grade 7 Social Studies textbook emphasizes the crucial role of cultural diversity in ensuring the survival 
of humanity, particularly in light of advancements in science and technology. The text encourages students not only 
to respect different cultures, but to expect the same respect for their own culture. The text highlights that embracing 
cultural diversity fosters unity and reduces racism and discrimination within society. It conveys the message that de-
spite differences in gender, religion, and race, all people are united as part of the broader human race. This perspective 
promotes inclusivity and understanding, stressing that diversity should be celebrated rather than feared, as it enriches 
societies and contributes to collective progress.

Peace and Tolerance

The development of science, technology, and means of communication has contributed to shaping cultural interaction, 
as we now engage and share daily with people from diverse cultural and geographical backgrounds. Cultural diversity 
has become a vital factor for the long-term survival of humanity. Just as I expect others to respect my culture, customs, 
and traditions, I must do the same in regard to others and their cultures.

May 21  
World Day for Cultural Diversity for Dialogue and Development

(See the continuation of the example on the following page)
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The Importance of cultural diversity 
Cultural diversity contributes to creativity and innovation, and its importance lies in the following:

- Building the individual's character and increasing their knowledge
- Creating diverse social relationships based on respect
- Reducing discrimination and racism in society 

Abstract

Humans differ in gender, religion, race, values, language, lifestyle, customs, traditions, and more, but they are united by 
their belonging to the human race.
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Example 3.

Social Studies, Grade 7, Vol. 2, 2023, pp. 50-51.6

The first lesson in a Grade 7 Social Studies textbook teaches about the concept of tolerance (tasamuh). It defines toler-
ance as respect, pluralism and mutual understanding, and opposed to fanaticism (ta’assub.) As an example, it presents 
the International Day of Tolerance with an illustration of holding hands and a dove with an olive branch.

The textbook then gives short definitions of religious tolerance and intellectual and cultural tolerance, illustrated by im-
ages of a mosque next to a church, and of children drawing a map of the world together. Finally, a diagram shows the 
positive outcomes of tolerant behavior, which contributes to security, stability, and social cohesion.

6    The 2023 edition of the textbook is the latest edition available on the Jordanian National Center for Curriculum Development website as of 4.5.26.

I’ll imagine myself there
I will participate in a group of students from different cultures to organize an art exhibition in which we will present art 
works that will reflect our experiences and opinions regarding cultural pluralism and understanding between followers 
of different faiths. What is the importance of taking part in such activities?

Tolerance (tasamuh) is the acceptance of the diversity of human, ethical, intellectual and religious properties, the 
acknowledgment of the rights of others, showing respect toward their views, and not treating them with hostility. As 
for fanaticism (ta’assub), it is an internal sentiment that leads a person to perceive himself as righteous and others as 
invalid. This sentiment is manifested by actions and stances that lead to ignoring the “other” and unrecognizing their 
rights and humaneness. 

(See the continuation of the example on the following page)

Peace and Tolerance
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Every year on November 16, the world celebrates the International Day of Tolerance, in order to consolidate values and 
a culture of tolerance, respect and brotherhood, and to reject all manifestations of fanaticism.

Drawing conclusions:
I will ask myself: What happens if there is no tolerance and fanaticism spreads?
………………………………………………………………………………………………………………………………..
………………………………………………………………………………………………………………………………..

Peace and Tolerance

(See the continuation of the example on the following page)
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Pictures of tolerance
1 - Religious tolerance
Religious tolerance requires mutual respect between followers of different faiths, cultural coexistence between them, 
and their freedom to practice their religious rituals.

2 - Intellectual and cultural tolerance
It is the acknowledgment of the principle of cultural and intellectual diversity between peoples, respect for this diversity, 
as well as recognition and esteem toward all the peoples of their world and their different cultures.

The influence of tolerance on the individual and society
[Right to left]
Enhancing the social bonds between members of society > Achieving security and stability in society > 
Achieving mutual trust between individuals, which enhances human bonds.

Peace and Tolerance
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Example 4.

Social Studies, Grade 8, Vol. 2, 2024, pp. 6-9.7  

Students are taught a lesson about tolerance and cultural diversity, their importance and their benefits. In a unit titled 
“Coexistence,” students are encouraged to respect others and to accept differences in opinions and beliefs. They are 
taught that tolerance and cultural diversity contribute to peaceful coexistence between different nations and within 
society.

7    The 2024 edition of the textbook is the latest edition available on the Jordanian National Center for Curriculum Development website as of 4.5.26.

Unit 7: Coexistence
The Main Idea: Cultural diversity strengthens confidence, respect, tolerance, and peaceful coexistence between individuals 
and groups.

Peace and Tolerance

(See the continuation of the example on the following page)
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I will imagine myself there:
Participating in a United Nations conference in celebration of the International Day for Tolerance, which is observed on 
November 16 of every year. On this day, we discuss the importance of cultural diversity and peaceful coexistence between 
individuals and groups. 

The Importance of Cultural Diversity
Cultural diversity helps people from different backgrounds get to know the customs and traditions of others, which 
reduces prejudice and misunderstanding and contributes to strengthening peaceful coexistence. When different cultures 
interact, new ideas are created and solutions for problems are invented, as cultural diversity improves creative ability.
Cultural diversity preserves the richness of human heritage and is considered a key for the progress of societies and the 
strengthening of global peace and sustainable development.

Peace and Tolerance

(See the continuation of the example on the following page)
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1. Diversity in ideas and beliefs
Peoples and nations have different ideas and beliefs, and they interact with each other. This plurality constitutes a form 
of cultural diversity and contributes to peaceful coexistence between nations.

Tolerance
Tolerance is a moral principle based on respecting others, diversity, variety, and dialogue. Tolerance strengthens peaceful 
coexistence, stability, cooperation, and rejection of fanaticism, and contributes to building societies, and to their cohesion 
and stability. It also strengthens peace among society and increases opportunities for advancement and development.
Tolerance is based on a group of foundations, including:
Respect for others; Dialogue; Accepting differences in ideas and opinions.      

Peace and Tolerance
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Peace and Tolerance

Example 5.

Islamic Education, Grade 10, Vol. 1, 2025, p. 118 (Previously: Islamic Education, Grade 10, Vol. 1, 2023, p. 118.)

A Grade 10 Islamic Education textbook teaches students about the 2004 Amman Message, promulgated by King Abdul-
lah II, which aims to promote a peaceful and tolerant understanding of Islam. The lesson outlines its core principles, in-
cluding respect for individuals regardless of differences in race, gender or religion, the promotion of moderation (Wasa-
tiyyah), and the condemnation of terrorism. These themes are reinforced through Qur’anic verses cited in support, and 
the lesson presents King Abdullah’s interpretation as representing “true Islam”.

(See the continuation of the example on the following page)
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Two: The Amman Message: 
As a result of the prevalence of erroneous ideas and actions that contradict the tolerance of Islam, King Abdullah II issued 
a statement in 2004 that represents a comprehensive cultural view of true Islam, called the “Amman Message.” Hundreds 
of Muslim scholars from around the world signed this statement. 
Among the prominent ideas included in the Amman Message are:  

- Emphasizing that Islam honors human beings regardless of their color of skin, gender or religion.  
The Almighty said: “And We have certainly honored the children of Adam and carried them on the land and sea and 
provided for them of the good things and preferred them over much of what We have created, with [definite] preference.” 
[Al-Isra Surah:70]

- Calling to preserve human life.  
The Almighty said: “whoever kills a soul unless for a soul or for corruption [done] in the land - it is as if he had slain 
mankind entirely….”  [Al-Ma'idah Surah:32] 

- Promoting a culture of balance and moderation [Wasatiyyah].  
The Almighty said: “And thus we have made you a middle nation that you will be witnesses over the people and the 
Messenger will be a witness over you….” [Al-Baqarah Surah: 143] 

- Condemnation of terrorism, whatever its source or goal.  
The Almighty said: “And desire not corruption in the land. Indeed, Allah does not like corrupters.”  [Al-Qasas Surah: 77] 

- Calling Muslims to participate in the building of human civilization
The Almighty said: “And let there be [arising] from you a nation inviting to [all that is] good, enjoining what is right and 
forbidding what is wrong, and those will be the successful.” [Al Imran Surah: 104]

Peace and Tolerance
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Peace and Tolerance

Example 6.

Islamic Education, Grade 11, Vol. 1, 2025-26, pp. 67-69 (Previously: Islamic Education, Grade 12 (All Tracks), Vol. 1, 2024, 
pp. 87-89.)

A lesson about coexistence in Islam teaches students that “Islam calls all people to treat each other with justice and 
compassion regardless of differences of race, religion, or gender.”  The lesson emphasizes that all people were created 
by God and therefore all deserve respect. This message of coexistence is reinforced through the example of the Prophet 
Muhammad granting rights to non-Muslims in the Constitution of Medina, and through verses of the Qur’an, granting 
this message divine authority. 

(See the continuation of the example on the following page)
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Lesson 5: Human Coexistence
 

Learning products:
- Explaining the concept of human coexistence
- Learning the principles of human coexistence
- Clarifying the fields of human coexistence
- Deducing the effects of human coexistence
- Appreciating the role of Islam in spreading human coexistence
cPreliminary Learning:
Islam calls all people to treat each other with justice and compassion regardless of differences of race, religion, or gender, 
and strives to organize relations between members of society on this basis, guarantying equality in rights and duties. 
 

Mention three of the rights that were included in the Constitution of Medina
……………………………………………………………………………………………….......................
 

Understanding and analysis 
God in His wisdom made people different in their races, cultures, and languages, so that they would complete each other, 
get to know each other, and cooperate with each other. 

Firstly: The Meaning of Human Coexistence
Human coexistence means respecting others regardless of their different faiths, races, and cultures, and treating them 
in the different aspects of life according to the principles and rulings of Islamic Shari'a.  
 
Secondly: The Principles of Human Coexistence in Islam:
Human coexistence in Islam is based on several principles, the most prominent of which are:
A.      The oneness of human origin: Islam affirms that all people trace their existence back to a single origin. The Almighty 
said: “O mankind, fear your Lord, who created you from one soul and created from it its mate and dispersed from both 
of them many men and women.” [Surah al-Nisa: 1].
B.      Human Dignity:  Islam has established the principle of human dignity for all people. Allah Almighty said: “And We 
have certainly honored the children of Adam and carried them on the land and sea and provided for them of the good 
things and preferred them over much of what We have created, with [definite] preference” [Surah al-Isra: 70] 
[…]

Peace and Tolerance
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Jihad and Martyrdom
Example 7.

Arabic Is My Language (Workbook), Grade 3, Vol. 2, 2025, pp. 17-22

Newly introduced: 

A newly introduced Grade 3 Arabic Language workbook glorifies death in battle, teaching that all of Jordan’s sons “seek 
martyrdom.” This is taught through a reading comprehension story about a Jordanian soldier, Hasan Abd Rabbo Abu 
Suaileek, who died at the Battle of Karameh in 1968, a few days after his wedding. In the story, Abu Suaileek describes 
fighting the enemy as a “greater celebration” than his own wedding, saying that “The true groom is he who prevails 
over his enemy that wishes to occupy his land, or he dies a martyr defending the dignity of his homeland.” The text then 
compares both Abu Suaileek’s funeral and the Battle of Karameh to a wedding, and Abu Suaileek himself to a groom. 
The comparison of a martyr to a groom is common in Islamist discourse, referring to the idea that a martyr marries 72 
beautiful women (known as al-ḥūr al-īn) in Paradise. The text presents Abu Suaileek as a role model and concludes by 
teaching that Abu Suaileek and his fellow Jordanian soldiers had proven that “Jordan does not bow down, and that her 
sons […] know in life only victory, and that they all seek martyrdom.”

In addition to the glorification of martyrdom, the story also presents students with biased information that might foster 
hatred of Israel, through the description of the “criminal Israeli army.” The text refers to Israel as an “enemy” who “wishes 
to occupy his [Abu Suaileek’s] land,” implying that the Battle of Karameh was an attempt by Israel to occupy Jordanian 
territory, while in fact it was initiated by Israel in order to address recurring attacks launched by Palestinian terror groups 
based in Jordan. These attacks are not mentioned anywhere in the text.

(See the continuation of the example on the following page)
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Jihad and Martyrdom

A Groom in the Battle of Karameh 

Hasan Abd Rabbo Abu Suaileek was a young Jordanian man, who was brave and loved his nation and land. Since he 
was young, he was raised hearing about the heroic tales of the Jordanian Arab Army. He grew up dreaming to become 
a soldier defending his homeland, and protecting its land and its people.

By 1968, Hasan had already joined the Jordanian Armed Forces, and he served his homeland with devotion and 
determination. His wedding days arrived and he went on a short vacation, during which his family and friends celebrated 
in a beautiful wedding […] 

But the morning of March 21st brought with it a grave event. The criminal Israeli army launched a vicious attack on the 
Karameh area in the Jordanian Valley. Hasan heard the call of the homeland, and did not hesitate for a single moment. 
He wore his military uniform again, left the festive atmosphere behind, and headed to his military base.

(See the continuation of the example on the following page)
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Jihad and Martyrdom

1. Choose the right meaning for the underlined words:

….

B. The criminal Israeli army launched an attack on Karameh area

C. Hasan’s story has become a symbol of giving and sacrifice.

2. Look in the text for:

A word meaning: self –sacrifice for a noble cause …………………………..

He told his family: “today is my greater celebration. I will defend my homeland. The true groom is he who prevails over 
his enemy that wishes to occupy his land, or dies a martyr defending the dignity of his homeland.”

Hasan set out with his fellow soldiers to fight with courage and bravery. He operated his tank with persistence, confronting 
the enemy with no fear. During the battle, Hasan was injured and he died as a martyr and a hero, becoming a true groom 
as he hoped. The Jordanian people honored him in the wedding of Karameh, as a martyr and a hero of the nation.

Hasan’s name has been immortalized in the record of heroes, and his story has become a symbol of giving and sacrifice. 
As was he a groom in his home, he was also a groom in the battle of Karameh, which was the first battle in which the 
Arabs prevail over the Israeli army, and the first great defeat for that occupying army which was called the invincible army. 

During this battle, Hasan and his brothers in the [Jordanian] Arab Army presented a clear testament that Jordan does 
not bow down, that her sons are sons of Karameh [also: dignity], that they know in life only victory, and that they all 
seek martyrdom.



26

Review of the  Jordanian National Curriculum 2025-2026 			   May 2026

Example 8.

Arabic Is My Language, Grade 6, Vol. 1, 2025, pp. 36, 39, 42

Newly introduced: 

A poem taught in the new Grade 6 Arabic Language textbook glorifies violence and self-sacrifice, encouraging sacrific-
ing one’s “soul and blood” for Jordan. The language of the poem romanticizes violence, describing the land as “scented 
by the blood of heroes,” using violence-inspired imageries of “cleans[ing]” the land from its “enemies” and “destroy[ing] 
the usurper [al-ḡāṣib],” possibly a reference to Israel, which is often presented as a colonial force. The inflammatory lan-
guage is further reiterated to students in a grammar exercise, where one of the example sentences states “I will sacrifice 
myself for your soil […] without hesitation or delay”, presenting unquestioning self-sacrifice for the nation as an ideal.

My homeland Jordan, I will build it, and with the lion’s resolve I shall liberate it. 
I will sacrifice my soul and blood for it, and from enemies I shall cleanse you.
I will sacrifice so that it will remain liberated and shall destroy the usurper.
Is there anything like Jordan, my country, which is scented by the blood of martyrs?     

7. I will identify the verse that indicates the following:

A. The poet’s willingness to make sacrifices for Jordan.

(See the continuation of the example on the following page)
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I will properly fill the gaps with the hamza diacritic at the end of the word: 
My nation, you are a part of my entity. I will sacrifice myself for your soil, which I love, without hesitation or delay […]

Jihad and Martyrdom
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Example 9.

Arabic Is My Language, Grade 6, Vol. 2, 2025, pp. 38-41

Newly introduced: 

A new Grade 6 Arabic Language textbook uses the poem “My Homeland” (by Jordanian poet Husayn Gharaibah) to 
foster a highly militarized conception of patriotism, in which violence, warfare, and self-sacrifice are framed as central 
and even noble components of national identity. The poem glorifies armed struggle through repeated martial imagery, 
such as “the charges of your swords are countless, and the neighing of your horses cannot be subdued,” portraying vio-
lence as powerful, admirable, and unstoppable. This is reinforced by the line “the fragrance of our pure blood spreads in 
the plains of Mu’tah and Al-Aqsa,” which aestheticizes bloodshed and martyrdom, presenting sacrifice in battle as both 
honorable and beautiful. This message culminates in the concluding verse “in the edge of the sword and in the pen 
lies the source of freedom for nations,” thereby presenting violent struggle (alongside intellectual effort) as a legitimate 
means of achieving freedom. Such framing risks normalizing the notion that liberation is inherently tied to violence, 
particularly for a young and impressionable audience.

The ideological dimension is reinforced by the references to Mu’tah and Al-Aqsa, which carry strong contemporary 
political resonance. The Battle of Mu’tah (7th century CE) was an early Islamic military engagement against Byzantine 
forces near present-day Jordan. It is often invoked as a symbol of sacrifice and resistance. Meanwhile Al-Aqsa Mosque in 
Jerusalem is a highly sensitive religious and political symbol frequently associated with the Israeli-Palestinian conflict. 
By linking these sites through the imagery of spilling “pure blood,” the text implicitly promotes a narrative of ongo-
ing struggle and vigilance tied to modern geopolitical tensions, particularly regarding Israel. This is reinforced in the 
follow-up exercise asking students “how can our Arab homelands be liberated from the occupying aggressors?” This 
framing encourages students to think in terms of active resistance without offering alternative, non-violent frameworks. 
Moreover, the repetition of the same violent imagery in a language exercise—requiring students to classify “the charges 
of your swords” as an example of strength—further embeds and normalizes militaristic values within the educational 
process itself.

(p. 38) 

(See the continuation of the example on the following page)

Jihad and Martyrdom
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5. The poet presents meanings that indicate beauty and others that indicate strength.

Classify the following verses according to the meanings they convey:

[...]

The charges of your swords are countless, and the neighing of your horses cannot be subdued.

3. The poet pointed in the final verse to the freedom of the nation.

In your opinion, how can our Arab homelands be liberated from the occupying aggressors? Explain your answer.

Jihad and Martyrdom

My Homeland

[...]

The charges of your swords are countless, and the neighing of your horses cannot be subdued.

The fragrance of our pure blood spreads in the plains of Mu'tah and Al-Aqsa.

[...]

In the edge of the sword and in the pen lies the source of freedom for nations.

Husayn Gharaibah: Jordanian poet

(p. 40)

(p. 41)
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Example 10.

Islamic Education, Grade 11, Vol. 1, 2025, pp. 37-42 (Previously: Islamic Education, Grade 11, Vol. 1, 2024, pp. 37-42.)   

Lessons on jihad emphasize its offensive and violent dimensions, with only limited reference to non-violent aspects, and 
apply them to both early and modern contexts. These include fighting aggressors to ‘raise the Word of God’ through 
direct combat, financing war efforts (e.g., building weapons factories, preparing hospitals, and supporting the families 
of mujahideen), as well as using verbal means to spread information.  Although the lesson mentions the non-violent 
aspects of jihad such as “helping those in need, [and] calling people to do good” in passing, the violent forms receive far 
greater attention. According to the textbook, this includes “sacrificing one’s own soul for the sake of God Almighty, to 
protect the religion and the homeland,” thereby framing death in battle as a noble ideal. 

The textbook also outlines limitations on offensive jihad (see example 44), emphasizing that it is the responsibility of 
the state rather than individuals; it only becomes the obligation of every Muslim when the head of state declares it. The 
lesson also describes the rewards jihad fighters can expect from God and warns that God punishes those who fail to 
commit jihad in hell.

The lesson structure implies that other, non-militant interpretations of jihad are of lesser importance than its offensive 
violent forms. This is reinforced by the illustration of marching Jordanian soldiers. It is further emphasized by the juxta-
position of anecdotes of the Prophet Muhammad practicing jihad with the Battle of Karameh (1968) between the Israeli 
Defence Forces and Jordanian fedayeen, which ended in a “humiliating defeat” for Israel. This juxtaposition is partic-
ularly concerning because it implicitly equates Israel and the IDF to enemies of Muhammad and Islam. Moreover, by 
teaching about a battle against Israel in a context of a lesson about jihad, the textbook presents the conflict with Israel 
as a religious war against an enemy of Islam rather than as a political conflict.

p. 37:

Lesson Six: Jihad in Islam
Pedagogical Outcomes
Students are expected to achieve the following pedagogical outcomes:
1. To explain the concept of jihad and its different levels.
2. To clarify what is the ruling and virtue of jihad.
3. To take pride in explain the ethics of jihad in Islam.
4. To appreciate the mercifulness of Islam in legislating jihad.

(See the continuation of the example on the following page)
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(See the continuation of the example on the following page)

Jihad and Martyrdom

pp. 38-39:
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1. The Meaning and Levels of Jihad

The word jihad is used with two chief senses:

A. Jihad in the general sense means to exert efforts and energy in order to do what God Almighty has commanded (i.e. 
performing prayer, helping those in need, calling people to do good, taking responsibilities in society, adhering to the law), 
and avoiding and shunning that which He has forbidden (i.e. lying, giving false testimony, deceiving), as God Almighty 
said “And strive for Allah with the striving [jihad] due to Him” [Al-Hajj Surah, 78]. 

[...] 

B. Jihad in the particular sense: This means to exert efforts and energy in fighting aggressors to raise the Word of God 
Almighty, and to protect the homeland and security of society. 

Jihad in the particular sense has a few levels, including:

1. Performing jihad with one’s own life: This means engaging in battle and sacrificing one’s own soul for the sake of God 
Almighty, to protect the religion and the homeland, as God Almighty said: “Indeed, Allah has purchased from the believers 
their lives and their properties, [in exchange] for that they will have Paradise. They fight in the cause of Allah, so they 
kill and are killed. [It is] a true promise [binding] upon Him in the Torah and the Gospel and the Qur’an. And who is truer 
to his covenant than Allah ? So rejoice in your transaction which you have contracted. And it is that which is the great 
attainment” [Al-Tawbah Surah, 111]. This level of jihad is the responsibility of the State, not of individuals [emphasis 
in the original text]. [Individuals] do not have the right to plunge headlong into [ jihad] without permission from the ruler.

2. Performing jihad with one’s property: This means supplying the necessary money to equip the army, supplying it with 
weapons, provisions, and whatever is necessary to face the enemies, including building military factories, preparing 
hospitals, and taking care of the families of mujahideen [...]       

Jihad and Martyrdom

p. 39:

(See the continuation of the example on the following page)
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2. The Ruling and Virtue of Jihad

Islam made jihad an obligation [farḍ] due to its active role in defending the Faith, raising the Word of God Almighty, and 
repelling aggressions made against Muslims and their lands. The Almighty said: “Fight in the way of Allah those who 
fight against you but do not transgress. Indeed, Allah does not like transgressors.” (Al-Baqara: 190)

Jihad is fundamentally a collective obligation [farḍ kifāyah], such that if some Muslims partake in it, others are absolved 
of guilt [for failing to do so]. However, it becomes a personal obligation [farḍ ‘ayn] in specific situations, such as when the 
head of state announces general mobilization, or assigns people to do so. The Almighty said: “O you who have believed, 
what is [the matter] with you that, when you are told to go forth in the cause of Allah, you adhere heavily to the earth? 
Are you satisfied with the life of this world rather than the Hereafter? But what is the enjoyment of worldly life compared 
to the Hereafter except a [very] little.” (Al-Tawba: 38)

Islam affirms that jihad and jihad fighters carry a great virtue. God has promised the mujahideen great reward; the 
Almighty said: “And he who fights in the cause of Allah and is killed or achieves victory – We will bestow upon him a great 
reward.” (Al-Nisa’: 74) The Prophet, peace be upon him, has designated jihad as the greatest deed after the profession 
of faith [īmān] [...] The Noble Qur’an warns against abandoning jihad and displaying reluctance to do it [taqā‘us], as 
that is a cause for punishment from God Almighty in this world, where He would make the enemies rule over them, and 
in the Day of Resurrection they would be thrown to Hellfire for abandoning this great duty. The Almighty said: “If you do 
not go forth, He will punish you with a painful punishment and will replace you with another people, and you will not 
harm Him at all.” (Al-Tawba: 39)

Jihad and Martyrdom

p. 41:

(See the continuation of the example on the following page)
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Enrichment and Expansion

The legislation of jihad went through numerous steps, which can be summarized in two phases:

The First Phase: Jihad of calling to Islam [Da’wah] by words, without resorting to the use of force and weapons: The 
prophet remained in Mecca for thirteen years, calling for Islam, educating those who believed, and preparing them 
theologically and morally. He ordered them to bear the idolaters’ offences and avoid fighting them.

The Second Phase: The permission to fight and use force: This was after the Prophet and the Muslims migrated to Medina, 
where they grew in power, while the aggression of the idolaters against them continued. Allah then allowed them to fight 
and repel the aggression. The Almighty said: “Permission to fight back is hereby granted to those being fought, for they 
have been wronged. And Allah is truly Most Capable of helping them prevail. They are those who have been expelled 
from their homes for no reason other than proclaiming: 'Our Lord is Allah.'”  (Al-Hajj 22:39‒40). Allah then ordered them 
to fight back. The Almighty said: “So whoever has attacked you, then attack him in the same way that he has attacked 
you.” (Al-Baqara: 194)

The Muslims began to respond to the aggression of the idolaters in kind, in compliance with Allah's command; he who 
follows the biography of the Prophet, will find the idolaters were those who started the aggression against the Muslims, 
and attempted to dissuade them from their faith, to expel them from their homes, and to prevent people from joining Islam. 

[in the textbox:]

A Shining Example: 

On March 21, 1968, the Israeli Occupation assaulted Jordanian territory and tried to occupy parts of it. The Jordanian 
Armed Forces (The Arab Army) confronted it in the Battle of Karameh and inflicted a humiliating defeat upon it. 

Jihad and Martyrdom
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Example 11.

Islamic Education, Grade 11, Vol. 1, 2025, pp. 83, 85 (Previously: Islamic Education, Grade 11, Vol. 1, 2024, pp. 83, 85.)

Students in Grade 11 are taught about the virtues of martyrs and martyrdom according to the Qur’an and Hadith. This 
teaching includes divine forgiveness for the spilt blood of martyrs and subsequent marriage with the maidens of Para-
dise upon reaching heaven. The textbook explains that the afterlife of martyrs is “a special life that is not similar to their 
life in this world,” one of joy and bliss; they should therefore not fear death for they will be “alive with the God almighty” 
and “spared the torment of the grave.” Crucially, the lesson is politicized by connecting the virtues of the martyrs with 
the Jordanian soldiers who died “in defense of the blessed Al-Aqsa Mosque,” and in other battles such the 1968 Battle of 
Karameh between Jordan and Israel.

(See the continuation of the example on the following page)

Jihad and Martyrdom

Firstly: The Virtues of the Martyrs

The Muslims were struck by great distress after the martyrdom of a large number of the noble Companions in the Battle 
of Uhud, so God revealed these noble verses, in order to encourage them and strengthen their hearts.  These noble verses 
from Al ʽImran Surah explained some of what God Almighty has prepared for the martyrs as a reward. The Almighty said: 
“And never think of those who have been killed in the cause of Allah as dead. Rather, they are alive with their Lord, receiving 
provision” (Al ʽImran Surah: 169). The verses mention that they are alive with God Almighty, and that He has prepared for 
them a lot of bliss that fills them with joy and happiness […] This was meant to direct the Muslims to follow the path of 
the martyrs without fear for their children and wives, and without sorrow for what they left of worldly goods [ …]

[Textbox:] 

I will stop to contemplate:

Martyrs have a special life that is not similar to their life in this world 
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Enrichment and Expansion

The honorable Sunnah of the Prophet mentioned a number of the virtues of the martyrs and their status with God Almighty. 
For instance, the Messenger of God explained a number of the martyrs' qualities, of which he mentioned:  “[The martyr] 
is forgiven from the first drop of his blood that is shed; he is shown his place in Paradise; he is spared the torment of the 
grave; he is kept safe from the Great Fright; he is adorned with a garment of faith; he is married to (wives) from among 
the wide-eyed houris; and he is permitted to intercede for seventy of his relatives.” [narrated by Ibn Majah] (the Great 
Fright: the horrors of the judgement at the Day of Resurrection) 

Jordan sacrificed many martyrs who bravely defended the holy places, and many of them were martyred in defense of 
the blessed Al-Aqsa Mosque, for example in the Bab al-Wad Battle in 1948, in the battles of Jerusalem in 1967, and in 
the Battle of Karameh in 1968. 

Jihad and Martyrdom
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Example 12.

Arabic is My Language, Grade 5, Vol. 1, 2025, pp. 30, 38-41, 55, 57 (Previously: Arabic is My Language, Grade 5, Vol. 1, 
2024, pp. 30, 38-41, 55, 57.)

Grade 5 students are taught reading comprehension and grammar using a text which glorifies martyrdom [shahada 
or istishhad] using graphic descriptions. The text teaches about Jordanian soldiers who died as martyrs in the 1969 
Battle of Karameh and “wrote the letters of victory with their fragrant blood.” The text is part of a unit titled “Martyrs 
of My Country - Unforgettable Glory” and focuses on two soldiers who died in the battle, Muwaffaq al-Salti and Firas 
al-Ajlouni, describing them as heroes and as a source of inspiration for the generations. Grammar exercises following 
the text glorify martyrdom, such as, “The soldiers wrote the victory with their blood” and “Jordan breathes in the story 
of the martyrs with pride.”  

The two martyrs are described as following in the footsteps of other Jordanians who died as martyrs “in defense of 
Palestine’s Arab character,” such as Kayed Mufleh Al-Obaidat, who died in a battle against Zionist and British forces 
in 1920 and is considered the first Jordanian martyr in Palestine, and Muhammad Hamad al-Huneiti who died in the 
1948 War. Describing martyrs who died before the 1967 War and even before the establishment of Israel as defending 
Palestine’s Arab character promotes the struggle against Zionism and the idea of a Jewish state, rather than only 
against the occupation of the West Bank and the Gaza Strip.

p. 30:

(See the continuation of the example on the following page)

Jihad and Martyrdom

Martyrs of My Country
Unforgettable Glory 

p. 38:
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When the Eagles Soar
The memorial day for the Battle of Karameh, in which the soldiers of the homeland wrote the letters of victory with their 
fragrant blood, comes as a national occasion in which we remember martyrs who walked in the path of honor and 
chivalry. Men who gave their precious souls for the homeland, to protect its honor and invincibility. Among them are the 
two martyrs Muwaffaq Al-Salti and Firas Al-Ajlouni, who soared high before their time, to be as a lantern which lights 
the way to those who follow them.   

In honor of Firas al-Ajlouni and in his good memory, a street in the Irbid Governorate was named “Firas al-Ajlouni” and 
a school was named after him. A children's book titled “A Lion Overlooking Haifa” was written by the Jordanian author 
Rawda Al-Farkh Al-Hudhud, who said about him: “because Firas was the conscience of an entire generation… because 
Firas combined principle and practice… he believed in the Palestinian Cause and died as a martyr for it.”    

Jihad and Martyrdom

p. 39:

p. 40:

(See the continuation of the example on the following page)
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Al-Salti and Al-Ajlouni and their companions went on the path of Kayed Mufleh Al-Obaidat, Muhammad Hamad al-Huneiti, 
and other heroes who died as martyrs in defense of Palestine's Arab character [Uraubah]. Their stories became a fragrance 
which the Jordanian people breathe in to learn that the Arab people can accomplish the impossible and win the battle 
with will, defiance, and practice, and to learn that the cause of Palestine is the cause of every Arab.

Rim al-Rawashde, Al-Rai Newspaper, with permission 

Muwaffaq al-Salti and Firas al-Ajlouni are two of the homeland's soldiers and brave martyrs, who emphasized with 
their bravery that the badge of honor on the nation's chest is accomplished only by making a sacrifice for the values 
and principles. Two martyrs who left a legacy that beats with the spirit of self-sacrifice, from which the next generations 
derive inspiration and power.    

Jihad and Martyrdom

1. Choose the word which explains the meaning of the colored expressions in the following sentences by marking a ✔ 
below the correct answer:
a. The soldiers of the homeland inscribed the letters of victory with their blood. 
Kept             Defended             Wrote ✔  

p. 41:

p. 55:

(See the continuation of the example on the following page)
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3. Read the following examples and answer the questions following them:

- The soldiers wrote the victory with their blood. 

[…] 

I will create three questions which start with the word “What” and answer them in the manner of the example:

- What did the soldiers write? The victory

[…]

Jihad and Martyrdom

4. I will grammatically analyze the underlined words in the following sentences:
[…] 
b. Jordan breathes in the story of the martyrs with pride. 

p. 57:
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Example 13.

Arabic is My Language, Grade 5, Vol. 1, 2025, p. 21 (Previously: Arabic is My Language, Grade 5, Vol. 1, 2024, p. 21.)

Students are instructed to practice their Arabic handwriting with a sentence glorifying the martyrs. The sentence 
states, “The blood of the martyrs purified the soil of my land.”

Example 14.

Arabic is My Language, Grade 10, Vol. 1, 2025, p. 139 (Previously: Arabic is My Language, Grade 10, Vol. 1, 2024, p. 139.)

Grade 10 students learn Arabic grammar through examples glorifying martyrdom. Students are instructed to rewrite 
the infinitives in the past tense, including the statement “the martyrdom of the hero”. The phrase portrays death in 
battle in a heroic light, which may implicitly encourage students to view violent struggle as a noble or aspirational 
act. In addition, by using this phrase in a grammar exercise, the textbook politicizes language studies instead of using 
neutral content or instilling positive values of peace and tolerance.  

Jihad and Martyrdom

2.4 I will improve my handwriting:
[...] I will copy the following sentence in Ruq’ah script:
The blood of the martyrs purified the soil of my land. 

I will transform the infinitives in the following phrases to their past tense forms, altering what is necessary:
[The middle column:] The martyrdom of the hero.
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Example 15.

Arabic Is My Language, Grade 10, Vol. 1, 2025, p. 114 (Previously: Arabic Is My Language, Grade 10, Vol. 1, 2024, p. 114.)

A Grade 10 Arabic Language textbook teaches the work of a Palestinian poet, which praises violence and death in the 
battlefield against the enemy. The text glorifies the poet’s self-sacrifice, tossing his soul “into the pits of death” when 
he is faced with the decision of choosing life or “a death that enrages the enemy.” In the conclusion, the poet casts his 
heart in the faces of his enemies, using figurative wording typical of firing a bullet (“fire…my heart is iron and my flame 
is blaze”).

Jihad and Martyrdom

I will make use:

I will chant the following verses and answer the following question:

I shall carry my soul on the palm of my hand / and toss it into the pits of death

[For I chose] either a life that pleases a friend / or a death that enrages the enemy

I will fire my heart in the faces of my enemies / for my heart is iron and my flame is blaze 
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Example 16.

Arabic Is My Language, Grade 7, Vol. 2, 2025, p. 113 (Previously: Arabic Is My Language, Grade 7, Vol. 2, 2024, p. 113.) 

Grade 7 students learn Arabic grammar with an example glorifying “victory or martyrdom.” In a lesson on the intensive 
nominal form, students are instructed to identify the active participle in a sentence mentioning a soldier who is “the first 
to reach victory or martyrdom (al-nasr aw al-shahada)”.

Jihad and Martyrdom

The Intensive [Nominal] Form

I will prepare myself:

I will read the following sentence and find the active participle.

1. The soldier is patient in war, approaching in all determination and bravery, knows his duty toward his homeland and 
religion, and he is the first to reach victory or martyrdom.
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Example 17.

Islamic Education, Grade 10, Vol. 1, 2025, p. 105 (Previously: Islamic Education, Grade 10, Vol. 1, 2023, p. 105.) 

In a chapter about Al-Aqsa Mosque in a Grade 10 Islamic Education textbook, students are taught that martyrdom in 
defense of the mosque is commendable. The textbook romanticizes the deaths of Jordanian soldiers in the 1948 and 
1967 wars, stating that the Jordanian/Arab military “watered the walls of Jerusalem and the grounds of the blessed 
Al-Aqsa Mosque with the pure blood of hundreds of martyred Jordanian soldiers.” By using such graphic descriptions 
as “water[ing]” the soil of Palestine with “pure blood,” the textbook glorifies violence and martyrdom and romanticizes 
death in battle.

Jihad and Martyrdom

4 - The Hashemite Kingdom of Jordan’s Concern with the Blessed Al-Aqsa Mosque:

The Hashemite Kingdom of Jordan has shown a particular concern for the blessed Al-Aqsa Mosque, and did not cease 
from endeavoring to serve and protect it, for example:

A. Protecting the blessed Al-Aqsa Mosque. The heroes of the Jordanian Armed Forces/Arab Army watered the walls of 
Jerusalem and the grounds of the blessed Al-Aqsa Mosque with the pure blood of hundreds of martyred Jordanian 
soldiers in the 1948 and 1967 wars. 
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Example 18.

Islamic Education, Grade 11, Vol. 2, 2025, p. 88 (Previously: Islamic Education, Grade 12 (All Tracks), Vol. 1, 2024, p. 84.) 

In a lesson on women’s political rights in Islam, one section discusses women’s right to perform jihad, understood 
exclusively in violent terms. This is illustrated by several examples quoted from Islamic oral tradition, all of which in-
terpret jihad as effectively meaning war, mentioning “battles”, “injured”, “fighters” and “martyrs”. The last example is 
especially acute and concrete as it mentions a dagger carried by a woman who claims it was intended for self-defense 
against idolaters in the context of jihad. Of note, the woman – Umm ‘Umarah, otherwise known as Nusaybah bint Ka‘b 
– is a Companion of the Prophet Muhammad who is known for her participation in battles.

Jihad and Martyrdom

4. Jihad

Women took part in jihad at the time of the Prophet; it was narrated by Umm Atiyya al-Ansariyya: “I fought alongside 
the Prophet in seven battles. I stayed behind with the riding beasts preparing them [the combatants] food, healing 
the injured, and taking care of the sick.” (Narrated by Muslim) This [hadith] indicates that women contributed to the 
service of combatants; they were working on preparing them food, supplying them with water, healing the injured and 
transferring the martyrs. It was narrated by Anas bin Malik that he said: “When God’s Messenger went on an expedition, 
he took Umm Sulaim, and he had some women of the Ansar who supplied water and tended the wounded when he 
made an expedition.” (Narrated by Muslim) 

The Prophet permitted women to carry weapons during jihad; it was narrated by Anas bin Malik that “in the Battle of 
Hunain, Umm Sulaim took out a dagger she had in her possession. Abu Talha saw her and said: Messenger of God, this 
is Umm Sulaim. She is holding a dagger. The Messenger of God asked (her): What are you holding this dagger for? She 
said: I took it up so that I may tear open the belly of an idolater who comes near me. The Messenger of God began to 
smile.” (Narrated by Muslim)

It was also said that the Prophet permitted Umm ‘Umarah to participate in battle after he had seen how she fought in 
order to defend him in the Battle of Uhud, when he was surrounded by idolaters and the Muslims dispersed.
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Positive Examples of Note: 

Example 19.

Islamic Education, Grade 11, Vol. 1, 2025, p. 40 (Previously: Islamic Education, Grade 11 (All Tracks), Vol. 1, 2023, p. 60) 

As part of a lesson on the ethics of offensive jihad, students learn about its restrictions, including the prohibition of tar-
geting the innocent. In particular, the textbook teaches that non-combatants, particularly women and children, must 
not be targeted, stating that “Islam commands to distinguish between combatants and non-combatant women 
and children.” The textbook also emphasizes the importance of adhering to contracts and agreements and uses the 
example of the Treaty of Hudaybiyyah (628), in which the Prophet Muhammad pledged not to attack the polytheist 
Quraysh tribe to demonstrate that peace is preferred over war in Islam. Therefore, this is an example of the promotion 
of peace over war, while defining the ethics of war if it becomes necessary.

In addition, the textbook appears to reject terrorism by condemning acts of aggression “such as threatening and 
alarming peaceful people […] and killing civilians.” To underscore the distinction between jihad and terrorism, stu-
dents are instructed to compare “the truth regarding jihad and its ethics in Islam” with “what is being done by some 
extremists.”

Jihad and Martyrdom

(See the continuation of the example on the following page)



47

Review of the  Jordanian National Curriculum 2025-2026 			   May 2026

Jihad and Martyrdom

Islam aspires to spread peace between people, and not to resort to war unless there are causes and reasons to do so. 
This is evidenced by the fact that our master the Messenger of God, peace be upon him, favored peace on the day of [the 
Treaty of] Hudaybiyah, saying: “By the Name of Him in Whose Hands my soul is, if [the Enemy] ask me anything which 
will respect the ordinances of Allah, I will grant it to them” (narrated by Al-Bukhari).

Islam imposes strict conditions for jihad, including:

a. Not attacking others in an unjust manner, for example: threatening and alarming peaceful people, or attacking the 
environment and life in it by, for example, killing animals, burning or cutting trees, destroying houses, or killing civilians. 

b. Islam commands to distinguish between combatants and non-combatant women and children. When the Messenger of 
God, peace be upon him, found a woman killed in battle, he said: “She was not one to fight.” He then said to his Companions: 
“Do not kill women or hired servants” (narrated by Ahmad). [...] Part of his final testament for the mujahideen was: “Do 
not be treacherous, do not take spoils without permission from the ruler (taghullu), do not mutilate [your victims] and 
do not kill children” (narrated by Muslim).

c. Adherence to contracts and agreements, and not to violate them. The Almighty said: “Excepted are those with whom 
you made a treaty among the idolaters and then they have not been deficient toward you in anything or supported 
anyone against you; so complete for them their treaty until their term has ended. Indeed, Allah loves the righteous who 
fear Him.” (Al-Tawba: 4)

I Will Compare:

I will compare between the truth regarding jihad and its ethics in Islam, and what is being done by some extremists 
(states, groups or individuals) which conflicts with it.    
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Non-Muslims
Example 20.

Islamic Education, Grade 5, Vol. 2, 2025, pp. 40, 43 (Previously: Islamic Education, Grade 5, Vol. 2, 2024, pp. 40, 43.) 

A Grade 5 Islamic Education textbook teaches that “the fate of infidels on the Day of Resurrection is Hellfire” as a part of 
an interpretation of Qur’anic verses of Al-Naba’ Surah. The textbook explains that infidels “deserve this punishment for 
their disbelief in God Almighty”. The text does not contextualize these verses as Qur’anic or open to interpretation and 
seems to present them as absolute fact. Students are taught to accept and repeat these beliefs without questioning or 
analyzing them.

Secondly: the fate of the infidels and their state in Hellfire

The noble verses explain that the fate of infidels in the Day of Resurrection is Hellfire, and describe their state in it saying 
that they will stay there for a long time, and that they will drink hot water and eat food with bad taste. They deserve this 
punishment for their disbelief in God Almighty, and for their bad deeds, including denying the resurrection.    

4. I will explain: the fate of the infidels on the Day of Resurrection is Hellfire.

5. I will orally describe the state of the infidels on the Day of Resurrection.   
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Example 21.

Islamic Education, Grade 11, Vol. 1, 2025, p. 9 (Previously: Islamic Education, Grade 11 (Academic Track), Vol. 1, 2024, 
p. 9.) 

As part of an interpretation of Qur’anic verses from Al Imran Surah, students are taught not to act like other groups, 
interpreted by the authors as Ahl al-Kitab (People of the Book, i.e. Jews and Christians), which have disagreed on the 
signs of the Islamic faith and ultimately rejected it, for which they were subjected to “great punishment” in the here-
after.

Fourthly - Learning a lesson from [the experience of] past nations
The noble verses urged Muslims to learn from the mistakes of past nations, such as the People of the Book (Ahl al-Kitab). 
They did not commit to the religion of God Almighty and disputed with one another after clear proofs and signs came 
to them. Thus, they became rival groups, which was the reason for their weakness and their eligibility to torture in the 
hereafter. The Almighty said: “And do not be like those who split into sects and differed after clear proofs had come to 
them. It is they who will suffer a tremendous punishment.” [Al Imran Surah, verse 105]

Non-Muslims
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Example 22.

Islamic Education, Grade 6, Vol. 1, 2025, pp. 45, 47 (Previously: Islamic Education, Grade 6, Vol. 1, 2025, pp. 45, 47)

An Islamic Education lesson about paradise teaches that the punishment for infidels’ failure to believe in Islam is 
Hellfire. The lesson compares the fate of believers and that of infidels on the Day of Judgement, focusing on the latter 
group. The lesson quotes a verse from the Qur’an that warns infidels from the Day of Judgement. The textbook then 
interprets the verse and teaches that the punishment they deserve for their “unbelief” is so horrific that they would 
wish to be dust. This message is reiterated in a subsequent exercise. 

Another assignment, which follows the lesson directly, enhances the same message by asking students to copy an-
other verse from the Qur’an which appears to contain a similar message: “And whoever disobeys Allah and His Mes-
senger and transgresses His limits will be cast into Hell to stay there forever, and they will suffer a humiliating punish-
ment.” (Al-Nisa‘: 14) As the lesson does not clarify what is intended by “infidel” (kāfir), the focus on these verses and 
the interpretation in the textbook may promote intolerance and contempt towards non-Muslims. 

p. 45:

(See the continuation of the example on the following page)

Non-Muslims

I Will Expand My Knowledge

God Almighty has prepared for his servants, the Believers, Paradise and all its comforts as a reward for their deeds, whereas 
He prepared Hellfire for the Infidels as a punishment for their unbelief and disobedience. Because of the intensity of the 
horrors of the Day of Judgment, the Infidel will wish to be dust. The Almighty said: “Indeed, We have warned you of an 
imminent punishment—the Day every person will see the consequences of what their hands have done, and the infidel 
will cry, ‘I wish I were dust’.” (Al-Naba: 70).

- I will go to Al-Nisa Surah in the Noble Qur’an and write down verse 14, which indicates the fate of those who disobey 
God Almighty and His Messenger. 
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5. I will mark a check (V) next to true phrases and an (X) next to false phrases in what follows:

a. ( ) Because of the intensity of the horrors of the Day of Judgment, the infidel wishes he were dust.

p. 47:

Non-Muslims
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The “Common Word” Initiative
This is an initiative launched by the Royal Aal al-Bayt Institute for Islamic Thought in 2006, signed by 138 Islamic figures. 
The initiative calls for cooperation and constructive dialogue between Muslims and Christians based on two shared 
principles of Islam and Christianity: the love of God Almighty and the love of one’s neighbor, without compromising the 
specific religious beliefs of either faith.

The Inter-Religious Harmony Initiative
This is a global humanitarian initiative launched by His Majesty King Abdullah II in 2010, in order to strengthen the relation 
between adherents of [different] faiths thus leading to peace and the rejection of violence, without criticizing the religious 
beliefs of any religion. It aims at enhancing cooperation between people for the good of mankind. The General Assembly 
of the United Nations adopted this initiative and called to dedicate a week the first week of February every year to hold 
activities around the world calling adherents of faiths to collaborate and reject violence.

Non-Muslims

Positive Examples of Note: 

Example 23.

Islamic Education, Grade 10, Vol. 1, 2025, p. 119 (Previously: Islamic Education, Grade 10, Vol. 1, 2023, p. 119.)  

An Islamic Education textbook teaches about Jordanian initiatives promoting inter-religious dialogue. The first, called 
“Common Word,” calls for “cooperation and constructive dialogue between Muslims and Christians.” The initiative’s 
name refers to a Qur’anic verse calling the People of the Book, i.e. Jews and Christians, to worship only God. Students 
are taught that the initiative is based on shared values between Islam and Christianity, such as loving God and one’s 
neighbor. Another initiative students are taught about is “The Inter-Religious Harmony Initiative”, which was estab-
lished by King Abdullah II in 2010, and calls for strengthening relations between followers of different religions and 
rejecting violence. By teaching these initiatives, the textbook promotes tolerance towards non-Muslims, and in par-
ticular Christians, as well as presenting Islam as a religion of peace and acceptance.   
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Example 24.

Social Studies, Grade 4, Vol. 1, 2025, pp. 18-19 (Previously: Social Studies, Grade 4, Vol. 1, 2024, pp. 18-19)

In a Grade 4 textbook, the inclusion of Christian celebrations like Christmas and Easter attests to the inclusive nature 
of Jordanian society. The textbook describes Christianity using Christian language, referring to Easter as “Glorious” 
(majīd), thereby exposing Jordanian students to a Christian perspective. By presenting these holidays as integral to 
the nation’s cultural fabric, the lesson promotes unity and mutual respect among diverse religious communities. This 
highlights Jordan’s commitment to coexistence and interfaith harmony, reflecting a broader national identity that 
values pluralism. Additionally, teaching students about these celebrations fosters awareness of cultural diversity and 
strengthens the bonds between different faith groups, reinforcing the idea that all citizens, regardless of their religion, 
contribute to the shared heritage of the nation.

(See the continuation of the example on the following page)

Non-Muslims

Celebrating Religious Occasions

Among the religious rituals, Muslims celebrate Eid al-Fitr at the end of the blessed month of Ramadan, and Eid al-Adha 
which follows the completion of the obligation of Hajj. Christians celebrate Christmas, the birth of Lord Christ, peace be 
upon him, and Glorious Easter. These celebrations are accompanied by a variety of customs and traditions that differ 
from one country to another. 

[In the text box:] The month of Ramadan, in particular, is marked by various social practices and traditions, such as 
feeding the poor and needy, hosting iftar and suhoor gatherings, exchanging visits among friends and relatives, and 
offering sweets and juice.
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Non-Muslims

[Top text box:] Coloring eggs is one of the traditions Christians practice during Easter.  

[Bottom text box:] The musaharati is the person who wakes people up before the Fajr (dawn) prayer during the nights of 
Ramadan to eat the suhoor (pre-fasting) meal. He is known for carrying a drum, and his call is sometimes accompanied 
by religious chants.
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Example 25.

Geography, Grade 10, Vol. 1, 2025, pp. 35, 55 (Previously: Geography, Grade 10, Vol. 1, 2024, pp. 35, 55)

The textbook highlights Jordan’s unique position as a crossroads of religious history, offering a diverse mix of Christian, 
Muslim, and historical sites that attract pilgrims and tourists alike. The inclusion of Christian pilgrimage sites in Jordan 
and Palestine in the textbook offers an important opportunity to explore the cultural and religious significance of 
these locations, while also emphasizing the role of religious tourism in the region. Additionally, the lesson promotes 
understanding and respect for religious diversity, as students explore the historical and spiritual importance of these 
pilgrimage locations, further contributing to the broader goals of tolerance and interfaith dialogue.

(See the continuation of the example on the following page)

Non-Muslims

Religious Landmarks: 

Religious landmarks are represented by sacred places such as mosques, shrines, tombs, churches, and monasteries, 
which tourists visit to learn about their history and spiritual significance. These include visits to Mecca and Medina in 
Saudi Arabia, the Al-Aqsa Mosque, Bethlehem, and the Church of the Holy Sepulchre in Palestine, as well as the tombs 
of the Companions and Christian pilgrimage sites in Jordan.  

[text box] Religious Tourism is visiting religious sites such as mosques, shrines, tombs, churches and monasteries.  

[text box] Information:

The Baptism Site (Al-Maghtas) is located 9 kilometers north of the Dead Sea. It is the site where Jesus Christ, peace be 
upon him, was baptized. The site was listed as a UNESCO World Heritage Site in 2015 and began welcoming pilgrims from 
all Christian denominations for pilgrimage and baptism rituals in 2000. It has since become a destination for Christian 
pilgrims from all over the world. 
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Non-Muslims

Unit Project:  

I will collaborate with members of my group to prepare electronic content (video) about religious tourism in Jordan, 
which will include:  

- The tombs of the Companions in Jordan.  

- Christian pilgrimage sites in Jordan.
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Jews and Antisemitism
Example 26.

History, Grade 12 (Academic Track), Vol. 1, 2025, p. 120. 

Newly introduced:

A newly introduced Grade 12 History textbook describes the Balfour Declaration as a conspiracy theory, by which Jews 
exerted their global influence through their support of Britain during World War I. According to the textbook, one of the 
motivating factors for Britain’s promulgation of the declaration was “the Jewish role in destroying the German economy 
and destabilizing German society” during the war. The textbook thus echoes the antisemitic “stab-in-the-back myth,” 
according to which Germany was not defeated in the battlefield, but surrendered due to internal betrayal, mainly by 
German Jews. The textbook discusses other motivating factors for British support of the declaration, including “the 
significant financial support that the Jews provided to the British treasury,” Jewish pressure on the US government to 
enter the war (aiding the British), and “winning the loyalty of the Jews in Bolshevik Russia.” Altogether, the lesson seems 
to promote the antisemitic notion that the Jews as a collective have significant global influence and reach which they 
use to promote their agenda. The textbook also fails to mention any positive or compassionate British motives for sup-
porting Zionism such as sympathy for the suffering of persecuted Jews in parts of Europe or religiously-based support 
for the idea of Jewish return to their homeland. In doing so, the textbook not only ignores historical fact, but also implies 
that support for Zionism could only be the result of Jewish conspiracy or bribery.

The Balfour Promise of November 2, 1917
[…] A number of factors stood behind Britain's promulgation of this cursed promise, stemming from its desire to win the 
favours of the world's Jews. These factors can be summed up as follows: 
1. The US Jewish community's pressure on the American government to enter the war on the Allies' side. 
2. Winning the loyalty of the Jews in Bolshevik Russia, after the Bolshevik government's decision to pull out from the war 
on the Allies' side. 
3. The significant financial support that the Jews provided to the British treasury to support the war effort. 
4. The Jewish role in destroying the German economy and destabilizing German society, while the German government 
was preoccupied in the war.
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Example 27.

Islamic Education, Grade 9, Vol. 2, 2025, pp. 57, 59  (Previously: Islamic Education, Grade 9, Vol. 2, 2024, pp. 57, 59.) 

Students are taught that “treachery and violation of agreements are some of the traits of the Jews and their natu-
ral qualities.” This statement appears as the fourth “lesson learned” following a section describing the Battle of the 
Trench–one of the battles of the Prophet Muhammad against his opponents. Pertinently, the forces fighting the Mus-
lims were formed under a coalition of non-Muslim Arabian tribes that included infidels, false believers (“hypocrites” 
or munāfiqūn), and the Jewish tribe Banu Qurayza. Hence, not only are Jews singled out as untrustworthy among 
these groups, but the textbook also indicates that “the Jews” in general are treacherous by nature. Considering that 
the Jews are the only remaining group of those mentioned, this demonization of Jews seems to be aimed at extend-
ing the early Muslims’ treatment of the Jews into modernity. The same idea is reiterated when the text asks wheth-
er the following is true or false: “The Battle of the Trench confirms that violating agreements is one of the traits of 
the Jews and their natural qualities”. Removing such defamatory claims would provide a more accurate, historically 
contextualized, and educational perspective for young Jordanians on the history of their religion and region. These 
events should be placed in the proper context of early Islamic Arabia and the expansion of the nascent Islamic religion 
among native Jewish communities.

I Will Expand My Knowledge

The Battle of the Trench abounds with useful lessons, including:
[… ]
D. Treachery and the violation of agreements are some of the traits of the Jews and their natural qualities; this is what 
the Jews of Banu Qurayza did when they violated their agreement with the Muslims and almost caused their defeat in 
the battle.
E. Punishing those who betray their homelands and conspire with the enemies against them, as our master, Messenger 
of God punished the tribe of Banu Qurayza for their conspiracy with the idolaters against the Muslims.  

Jews and Antisemitism

(See the continuation of the example on the following page)
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Jews and Antisemitism

7. I will mark a check next to the correct sentence and a cross next to the incorrect sentence:
A. ( ) The leader of the Jews who urged the Jews of the Banu Qurayza tribe to break the pact with our master, Messenger 
of God, was Ka’b ibn Asad. 
[…]
C. ( ) The Battle of the Trench confirms that violating agreements is one of the traits of the Jews and their natural qualities.
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Example 28.

Islamic Education, Grade 10, Vol. 1, 2025, pp. 21‒25, 27 (Previously: Islamic Education, Grade 10, Vol. 1, 2023, pp. 21‒25, 
27.)

An Islamic Education textbook includes a section titled “The Jews’ Betrayal” which teaches that “the Jews” betrayed 
the Prophet Muhammad despite his positive treatment towards them. The textbook then asks students to “explain 
the Jews’ stance regarding agreements and treaties,” portraying Jews as treacherous and untrustworthy. The section 
includes a table that collates many cases in Islamic traditions in which Jewish tribes or individuals tried to harm Mu-
hammad or the Muslims. These include an attempt to assassinate Muhammad, conspiring with the pagans of Arabia 
against Muslims, and harassing a Muslim woman. The punishments given by Muhammad, including expelling Jewish 
tribes and killing their warriors, are presented as fair and justified.

By merging separate events into a single narrative of Jewish betrayal, the textbook reinforces the idea that Jews, as 
a group, have historically and repeatedly acted in bad faith. The choice to compile multiple accounts in one place—
rather than presenting them as distinct incidents—creates the impression of a continuous Jewish conspiracy against 
Islam, shaping students’ perceptions of Jewish people as perpetual enemies. The textbook also refers to the different 
Jewish tribes as “the Jews,” including in the lesson’s title. By doing so, the textbook inculcates the antisemitic mes-
sage that Jews as a group are treacherous and hostile to Islam. 

(See the continuation of the example on the following page)

Four: The Jews' Betrayal 
Despite the good treatment that the Jews received from our master, Messenger of God, and although he granted them 
all their rights, they violated their agreements and treaties. The following table explains the manifestations of their 
betrayal and their fate: 

Jews and Antisemitism
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The Tribe Year The Manifestations of the violation of the agreement Their Punishment 

Banu Qaynuqa 2 Hijri - Openly expressing hostility toward Muslims after 
their victory over the idolaters in the Battle of Badr 
and inciting fighting against Muslims. 

- Sowing discord (fitna) between people in Muslim 
society. 

- Harassing a Muslim woman in the market, killing a 
Muslim man that came to her aid, and refusing to be 
judged by our master, Messenger of Allah

Our master, the Messenger of 
Allah, besieged them for fifteen 
nights, until they surrendered, 
and were trialed by him; he was 
kind to them and only expelled 
them from Medina.

Banu Nadhir 4 Hijri - Violating the articles of the Medina Charter by 
refusing to contribute to the payment of blood money 
for two people who were mistakenly killed by one of 
the Muslims. 

- Attempting to assassinate our lord, the Messenger 
of Allah and wanting to throw a rock onto his head 
from the rooftop of one of the houses. He was told 
by revelation about their treachery and he quickly 
escaped.

Our master, the Messenger of 
Allah, besieged them for six nights; 
Allah had placed horror in their 
hearts, and they were judged by 
the Messenger of Allah. He ruled 
that they would be expelled from 
Medina with the possessions they 
could carry, and they were exiled 
to Khaybar. 

Jews and Antisemitism

(See the continuation of the example on the following page)
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Banu Qurayza 5 Hijri - They betrayed the Muslims and violated 
the agreement by not defending Medina 
after it was invaded and attempted to 
enable the idolaters to enter Medina from 
the side of their fortresses in the Battle of 
the Trench.  

Our master, Messenger of Allah, besieged 
them for twenty-five nights; Allah had filled 
their hearts with horror, and they resorted 
to negotiations and agreed to be judged 
by Sa'd Ibn Mu'adh, who ruled that their 
warriors would be killed. 

This is the punishment for whoever commits 
extreme treachery and conspires with the 
enemies against his homeland, as their 
betrayal was extreme and posed an evident 
threat to the security of society. 

The Jews of 
Khaybar 

7 Hijri Khaybar was a center of conspiracy against 
Islam, as they incited the idolaters and 
other tribes to fight the Muslims in the 
Battle of Confederates. In addition, the 
leader of Banu Nadhir who had fled to 
Khaybar, Huyayy Ibn Akhtab, encouraged 
the Jews of Banu Qurayza to violate their 
agreement with our master, Messenger of 
Allah. They committed the crime of extreme 
treachery against the homeland.  

Our master, the Messenger of Allah, besieged 
them for ten nights, which forced them to 
negotiate. Despite their conspiracy against 
the Muslims, after our master, Messenger 
of Allah, had won over them, he didn't kill 
them, but let them leave Khaybar. Then they 
asked our master, Messenger of Allah, to 
let them stay in the lands of Khaybar under 
the condition that they would give him half 
of its agricultural yield. He accepted this, 
under the condition that he could expel 
them whenever he wished. 

(See the continuation of the example on the following page)



63

Review of the  Jordanian National Curriculum 2025-2026 			   May 2026

Jews and Antisemitism

3. I will explain the Jews' stance regarding agreements and treaties.

4. By studying the Jewish tribes, I will compare between them in regard to [the following criteria]: the manifestations of 
their betrayal and violation of agreements, their punishment, and the year in which the punishment occurred. 
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Example 29.

Islamic Education – Teacher’s Guide, Grade 10, Vol. 1, 2023, pp. 5A, 20-28.8  

The Islamic Education teacher’s guide repeatedly instructs educators to teach students that “the Jews have always 
breached agreements and violated treaties.” It offers this as the answer to a textbook question about “the Jews’ 
stance regarding agreements and treaties,” following a section titled “The Jews’ Betrayal,” which discusses their ac-
tions against Muhammad and the Muslims. 

Teachers are also told to assign students research on Muhammad’s biography by Ibn Hisham to understand “the role 
that the Jews played in creating internal strife in Medina.” The lesson’s goal repeatedly emphasizes “explaining the 
Jews’ betrayal of the Muslims, and their breaching of agreements and treaties” and warns students to “be cautious of 
the cunning and betrayal of the enemies,” drawing a connection to the present day. The textbook generalizes these 
historical events and repeatedly refers to the offenders as “the Jews,” reinforcing antisemitic stereotypes.

Moreover, students learn about high treason alongside the lesson on Jewish betrayal. They are instructed to research 
punishments for high treason in three countries, with the teacher’s guide specifying execution (USA, the Kingdom 
of Saudi Arabia), or life imprisonment (UK). This framing encourages students to equate Jewish betrayal in Islamic 
history with a crime that warrants severe punishment today. 

p. 5A

8    The 2023 edition of the teacher’s guide is the latest edition available on the Jordanian National Center for Curriculum Development website as 
      of 4.5.26.

Jews and Antisemitism

Lesson Name [Learning] Outcomes 

[…] […]

[…] […]

The Prophet's 
treatment of the 
Jews of Medina

…

* Explaining the Jews' 
betrayal of the Muslims, 
and their violation 
of agreements and 
treaties. 

(See the continuation of the example on the following page)
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Learning outcomes:

Students are expected to achieve the following 
outcomes:

…

* Explaining the Jews' betrayal of the Muslims, and 
their violation of agreements and treaties

Homework:

I will search in the Sira of ibn Hisham (the biography 
of Muhammad) about the role that the Jews played 
in creating internal strife (fitna) in Medina.

I will consult:

I will consult the internet and describe the punishment of those who commit high treason in three countries of the world.

[Teacher’s filler answer:] The punishment of those who commit this crime is either execution (the USA, the Kingdom of 
Saudi Arabia), or life imprisonment (UK).

I will learn: High Treason

Collaboration with a foreign entity with the purpose of harming national security and disrupting stability.

p. 20

p. 27

p. 25

(See the continuation of the example on the following page)
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p. 27

p. 28A

I test my knowledge:

[…]

3. I will explain the Jews' position regarding agreements and treaties.

Appendix – answers to questions (I test my knowledge)

[…]

3. The Jews have always breached agreements and violated treaties.
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Example 30.

Islamic Education, Grade 12 (Academic Track), Vol. 1, 2025, p. 58 (Previously: Islamic Education, Grade 11 (Humanities 
Track), Vol. 1, 2023, p. 43.)

A Grade 12 Islamic Education textbook teaches about the establishment of a new market by the Prophet Muhammad 
in Medina that was “to be liberated from the Jews’ economic control.” According to the textbook, the new market will 
forbid “monopoly, fraud, and usury,” thus directly associating these features with the Jews and their markets. Notably, 
the textbook links such tropes to “the Jews” in general, rather than referring to specific tribes or individuals, evoking 
antisemitic stereotypes.

2. Economic planning: This type of planning was of interest to our master, the Messenger of God, after he arrived at Medina. 
The Messenger of God created for the Muslims their own market to be liberated from the Jews' economic control. He 
chose for this market a suitable location at the entrance to Medina. He then put in place special regulations to organize 
the trade in it, for instance preventing monopoly, fraud, and usury.

[…]

Jews and Antisemitism
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Example 31.

Islamic Education, Grade 10, Vol. 1, 2025, pp. 25, 27 (Previously: Islamic Education, Grade 10, Vol. 1, 2023, pp. 25, 27.)

A Grade 10 Islamic Education textbook teaches that the Jews controlled the economy of Medina prior to Muham-
mad’s arrival in the city. The text blames “the Jews” for usury (forbidden by Islam), monopolizing commodities, fixing 
prices, and practicing fraud and deceit. Students are taught that the Prophet Muhammad established a new market 
to protect the market of Medina from “the Jews’ exploitation,” and are asked to discuss the measures taken by Mu-
hammad to “liberate the Muslims’ economy from the exploitation of the Jews.” 

By repeatedly using the term “the Jews,” rather than emphasizing that this incident refers to specific Jewish tribes of 
ancient Medina, the text implies that greed and fraud are traits inherent to Jews in general.

(See the continuation of the example on the following page)

I will expand my knowledge: 

Most of the economic activity in Medina before the migration of our master, Messenger of Allah, to [the city] was in the hands 
of the Jews. They therefore controlled the city market and took advantage of people's needs, as they held a monopoly 
over commodities and controlled their prices. They practiced usury. Fraud and deceit were widespread among them. 

For these reasons, the Messenger of God wanted to protect the market of Medina from the Jews' exploitation and 
established a market for the Muslims, in which they carried out their commercial and economic activities. He determined 
the matters of sale and purchase in the new market, so that they would be regulated by the rules of Islamic Sharia based 
on sincerity, loyalty, and prohibition of fraud, usury, monopoly, and other [forms of] forbidden commercial transactions. 

Jews and Antisemitism
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6. I will circle the correct answer: 

1. Our Master, Messenger of Allah, strove to liberate the Muslims' economy from the Jews’ exploitation by: 

a. Expelling the Jews from Medina 

b. Determining the matters of sale and purchase in the Jews' market 

c. Forbidding transactions with the Jews 

d. Establishing a market for Muslims to carry out their economic activities

Jews and Antisemitism
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Example 32.

Islamic Education, Grade 9, Vol. 1, 2025, p. 100 (Previously: Islamic Education, Grade 9, Vol. 1, 2023, p. 100.)

A Grade 9 Islamic Education textbook teaches that Jews as a group are liars, and therefore comparable with “the 
Hypocrites” (false believers). This is taught in a section about the traits of the “Hypocrites” and their negative charac-
teristics, stating that “the Jews share many of the characteristics of the Hypocrites (munāfiqūn), chief among which is 
lying.” Other negative characteristics of the Jews include breaking their promises and betraying one’s trust. The lying 
characteristic of the Jews is demonstrated by a story taken from Islamic tradition, recounting how a Jewish man was 
praised by “a group of Jews” as being a learned person, but that “they” later rebuked him as an evil person upon learn-
ing that he had converted to Islam. Without limiting the statement to specific Jewish tribes or people, the textbook 
implies that these qualities apply to all Jews, in all times and places.

I will link [the topic] to the Prophet’s biography: 

The Jews share many of the characteristics of the Hypocrites [false believers], chief among which is lying. When the 
Messenger of God asked them about Abdallah ibn Salam – a Jew who had converted to Islam without their knowledge 
- they said: “He is the most knowledgeable amongst us, and the son of the most knowledgeable amongst us, and he 
is the most informed among us and the son of the most informed among us.” Then Abdallah came to them and said: “I 
bear witness that there is no deity but God, and I bear witness that Muhammad is the Messenger of God.” They then said: 
“He is the most evil among us, and the son of the most evil amongst us,” and they went on slandering him. [Narrated by 
Al-Bukhari and Muslim]

Jews and Antisemitism
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Example 33.

Islamic Education, Grade 9, Vol. 1, 2025, pp. 9-10 (Previously: Islamic Education, Grade 9, Vol. 1, 2023, pp. 9-10.)

A Grade 9 Islamic Education textbook links verses of the Qur’an about the corruption and sins of the Israelites with 
modern-day Israeli Jews, implying that they are sinners who will be punished by destruction. The textbook first ex-
plains the verses from al-Isra’ Surah that describe two periods of corruption by the Israelites, and two punishments 
of destruction handed to them by God. While many classical interpretations of the Qur’an view the punishment in 
the second period as referring to past events (such as the destruction of the Kingdom of Judah and Jerusalem, led 
by the Babylonian king Nebuchadnezzar II, according to the famous commentators al-Tabari and al-Qurtubi), the 
textbook’s interpretation construes it as a promise relating to future events in the modern day. Thus, it is taught that 
one of the manifestations of the Israelites’ corruption is the acts of aggression against Al-Aqsa Mosque, committed 
nowadays by “the extremists among the Jews.” This connection made by the textbook implies that modern-day 
Israeli Jews are an extension of the corrupt and sinning Jews mentioned in the Qur’an, who deserve the same divine 
retribution, as the text states that God will send a group of believers to “liberate the Al-Aqsa Mosque from them by 
force and destroy the Israelites.”

It should be noted that the 2025 edition of the textbook was slightly altered, as now “the extremists among the 
Jews” are blamed for acts of aggression against Al-Aqsa, instead of “the extremist Jews.” This reflects a possible 
attempt by the authors to limit this accusation to only some Israeli Jews. However, given the Qur’anic framing of 
collective wrongdoing and collective punishment presented in the textbook, linking these passages to the modern 
context may still imply that destruction is the fate of Israelis or Jews more broadly.

Jews and Antisemitism

(See the continuation of the example on the following page)
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Thirdly: The Corruption of the Israelites and God’s punishment for them 

The noble verses speak of the corruption of the Israelites which they will spread in the Holy Land, their disobedience, and 
their arrogant refusal to worship God Almighty. The verses also explain that their corruption will recur, as the Almighty 
said: “And We conveyed to the Children of Israel in the Scripture that, ‘You will surely cause corruption on the earth twice, 
and you will surely reach [a degree of] great haughtiness.’” The noble verses also explain God Almighty’s way of punishing 
the corrupt and expounds the corruption of the Israelites. God Almighty said that when the designated time of the promise 
came, because of the first corruption by the Israelites, God Almighty sent strong servants who will stand up against their 
schemes, tyranny, and corruption, and this is a promise of God Almighty which will be inevitably fulfilled, as the Almighty 
said: “So when the [time of] promise came for the first of them, We sent against you servants of Ours - those of great 
military might, and they probed [even] into the homes, and it was a promise fulfilled.” This indicates the traits of those 
who oppose corruption and the corrupt people – servitude to God Almighty and having strength. This also indicates that 
being corrupt and disobeying God results in destruction and ruin, and that God does not treat people unjustly when he 
destroys them, but it is an [appropriate] punishment for their deeds. 

The noble verses then mention that the Israelites will overcome again, as the Almighty said: “Then We gave back to you 
a return victory over them,” and they will be made victorious once more, and will be given wealth and descendants, as 
the Almighty said: “And We reinforced you with wealth and sons and made you more numerous in manpower.” 

God Almighty then warns them that if they return to corruption he will send again faithful servants of his, who will gain 
victory over them as they did the first time, and they will subdue them, as the Almighty said: “Then when the final promise 
came, [We sent your enemies] to sadden your faces,” and that these faithful servants will liberate the Al-Aqsa Mosque from 
them by force and destroy the Israelites, as the Almighty said: “and to enter the temple in Jerusalem, as they entered it 
the first time, and to destroy what they had taken over with [total] destruction.” This is a warning for the [Islamic] nation 
against sin and corruption, so that what befell the Israelites will not befall them.

Jews and Antisemitism

I will mention and discuss:

One of the manifestations of corruption is the repeated [acts of] aggression by the extremists among the Jews against 
the blessed Al-Aqsa Mosque. I will mention three forms of these aggressions and then discuss them with my fellow 
students.

*Yellow highlight indicates altered content



73

Review of the  Jordanian National Curriculum 2025-2026 			   May 2026

Example 34.

Islamic Education, Grade 9, Vol. 2, 2025, p. 54 (Previously: Islamic Education, Grade 9, Vol. 2, 2024, p. 54.)  

A Grade 9 Islamic Education students are instructed to “think about the reasons for the Jews’ efforts to annihilate 
the Muslims” in a lesson on a battle of the Prophet Muhammad against non-Muslim Arabian tribes, including the 
Banu Nadhir Jewish tribe. In the text, the “Jews of Banu Nadhir” are singled out as the group responsible for inciting 
the non-Muslim Arab tribes against Muhammad and Islam. The Jewish tribe’s goal is described as “annihilat[ing] the 
Muslims and the call to Islam,” rather than describing the battle in less inflammatory terms. This is followed by the 
exercise quoted above, which accuses “the Jews” in general of attempting to annihilate the Muslims. By generalizing 
the specific Jewish tribes that fought Muhammad as “the Jews” on the one side as opposed to “the Muslims” on the 
other, the text implies that Jews have a collective aim to harm all Muslims. This message could then be understood by 
students as relevant to modern-day Jews. 

Firstly: Reasons for the Battle of the Trench

The leaders of the Jews of Banu Nadhir took advantage of the state of war between the Muslims and the idolaters to 
persuade the idolaters of the tribe of Quraysh to invade Medina and annihilate the Muslims and the call to Islam [Da’wah]. 
Quraysh accepted their request and created with them an alliance, which included a number of idolaters and Jewish 
tribes. For this reason, this battle was also called the Battle of the Confederates. They mustered a great army of ten 
thousand warriors under the leadership of then-leader Quraysh Abu Sufyan. 

I learn: Our master the Messenger of Allah expelled the Jews of Banu Nadhir from Medina in the fourth year after the Hijra 
because they conspired to kill him and collaborated with the idolaters. 

I think: I will think of the reasons for the Jews’ efforts to annihilate the Muslims.

 ___________________________________________________________________

Jews and Antisemitism
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Example 35.

Islamic Education, Grade 10, Vol. 1, 2025, p. 121 (Previously: Islamic Education, Grade 10, Vol. 1, 2023, p. 121.)    

An Islamic Education textbook falsely claims that UNESCO stated that the Temple Mount has no connection to Juda-
ism. In a lesson dedicated to the rule of the Hashemite leadership’s contribution to showing the true image of Islam, 
the textbook takes pride in the fact that the Hashemite leadership stood behind the controversial resolution approved 
by UNESCO regarding the religious status of the Al-Aqsa Mosque. According to the text, the resolution considers 
al-Aqsa Mosque “an exclusive site for Muslims, to which Jews have no connection.” Apart from teaching a false narra-
tive that the Temple Mount has no connection to Jewish history (especially considering that it is the utmost sacred 
site to Judaism), the statement is incorrect, because while the UNESCO resolution used only Muslim terminology 
regarding the site and ignored Jewish connection to it, it did not explicitly state that the site is exclusively significant 
to Muslims, nor did it explicitly deny any Jewish connection to it. 9 

9    UNESCO, “Occupied Palestine: Draft Resolutions,” 2016. https://unesdoc.unesco.org/ark:/48223/pf0000246215

I Will Link [the Topic] to National Education

The Hashemite leadership was behind the important resolution issued by UNESCO, considering the Al-Aqsa Mosque a 
[sacred] site exclusive to Muslims, to which Jews have no connection, and adopting the Islamic terminology “Al-Masjid 
Al-Aqsa/Al-Haram al-Sharif,” and not the Jewish terminology “Temple Mount.”[...]

Jews and Antisemitism

https://unesdoc.unesco.org/ark:/48223/pf0000246215
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Example 36.

Islamic Education, Grade 11, Vol. 1, 2025, p. 6 (Previously: Islamic Education, Grade 11 (Academic Track), Vol. 1, 2024,  
p. 6.)

Students are taught that the Prophet Muhammad established a new market in Medina to “sav[e] Muslim society from 
the Jews’ which was based on usury.” The textbook therefore promotes the antisemitic idea that the Jews control the 
economy, especially as it attributes this control to “the Jews,” rather than referring to specific tribes or people.    

Example 37.

Islamic Education, Grade 7, Vol. 2, 2025, p. 86 (Previously: Islamic Education, Grade 7, Vol. 2, 2024, p. 86.)

As a part of a chapter about the measures taken by the Prophet Muhammad following the hijra, the textbook teaches 
about the establishment of a new market in Medina to replace the market that was controlled by “the Jews.” The text-
book also mentions that the Jews practiced usury, which is forbidden by Islam, as an explanation for their control of 
the market. The text refers to “the Jews” in general, without limiting this statement to a certain tribe or group of Jews, 
potentially implying that Jews control the market, an antisemitic trope. 

Before we learn:

… [The Prophet Muhammad] established the market of Medina, as he realized the importance of the economy for building a 
society, and [the importance of] saving Muslim society from the Jews' control over the economy, which was based on usury.  

Thirdly: The creation of the market: 

The Jews controlled the market of Medina 
before the Hijra, and their transactions 
were based on usury, and therefore the 
Messenger of God, peace be upon him, 
created a new market in Medina when 
he came there, so that this market would 
be in agreement with the principles of 
Islam regarding sales, purchases, and 
other business transactions.   

Jews and Antisemitism
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Example 38.

Islamic Education, Grade 11, Vol. 1, 2025, p. 9 (Previously: Islamic Education, Grade 11 (All Tracks), Vol. 1, 2023, p. 15.)    

The Grade 11 Islamic Education textbook recounts the story of two Jewish people who tried to sow discord between 
two Arab Muslim tribes. This traditional tale is meant to supplement the Qur’anic Al Imran Surah. In the story, a Jewish 
person saw members of two Muslim tribes (formerly enemies) sitting together; he was “angered” by this and tried to 
sow dissension between them. He enlisted another Jew to help him to rekindle the tribes’ past animosities; they suc-
ceeded and the two Muslim tribe members quarrelled until Muhammad resolved their dispute. The two tribal mem-
bers then realized that this had been an attempt by their enemies to sow discord between them. By mentioning that 
these two people were Jewish and describing them as “the enemy,” the textbook implicitly portrays Jews as people 
who are hostile to Islam and conspire against it.

It should be noted that the text has been slightly altered, as the previous edition described the plot as being devised 
by both the Jews and Satan, implicitly associating the two together.

Enrichment and Expansion

The reason for the revelation of these verses was that Shas bin Qais—who was Jewish—passed by a group of the 
Companions of the Messenger of Allah, from the Aws and the Khazraj tribes, who were sitting in a gathering. He was 
angered to see them behaving in a friendly manner, close to each other and reconciled, after they had been enemies 
during the Jahiliyya [pre-Islamic times]. He ordered another Jewish man to remind them of their past wars, which he 
did, and they started quarreling and cried: 'To arms, to arms!' The Messenger of Allah heard of this, so he went out to 
them with some of his companions and said: 

'O community of Muslims, fear Allah! Is it due to reasons of the Jahiliyyah while I am among you? After Allah has guided 
you to Islam […] and saved you from disbelief?" Then, the people knew that this was a plot of their enemy against them, 
so they laid down their weapons, and regrated what they have done. They embraced each other and then they departed 
with the Messenger of Allah, listening to him obediently. 

Jews and Antisemitism
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Example 39.

History, Grade 10, Vol. 2, 2023, pp. 55-5810    

In a lesson about World War II, a Grade 10 History textbook makes no mention of the Nazi crimes against humanity in-
cluding the Holocaust. The text explains that Nazism (alongside Fascism) is a “racist political movement [...] espousing 
enmity to democracy, supremacy of the Germanic race and its right to lead the world,” but omits any reference to the 
atrocities perpetrated by Nazi Germany during the war, such as the persecution of minorities, political opposition, the 
Nuremberg Laws, the Holocaust, the “Final Solution,” the creation of ghettos, labor and death camps.

The textbook also offers a form of apologia of Nazi Germany’s involvement in the war, focusing on how the Germans 
were wronged by the humiliating sanctions of the Versailles Treaty for Germany, which favored the Allied Forces and 
their “colonialist pursuits.” Thus, Germany’s entire supremacist and expansionist aspirations to dominate Europe and 
beyond are reduced to “vindictive resentments to exact revenge upon the Allied Forces who humiliated and debased 
it” on the one hand, and a “border conflict” with Poland, which entailed the German invasion of the latter and the 
events that followed.

10    The 2023 edition of the textbook is the latest edition available on the Jordanian National Center for Curriculum Development website as of 4.5.26.

Nazism: A racist political movement which reached the seat of power in Germany under the leadership of Adolf Hitler. It 
espouses enmity to democracy, supremacy of the Germanic race, and its right to lead the world.

Fascism: A racist political movement that appeared in Italy under the leadership of Benito Mussolini. It is based on the 
idealization of the individual, revival of the glory of Rome, and hegemony over the Mediterranean Sea. 

Jews and Antisemitism

(See the continuation of the example on the following page)
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Secondly: World War II 1939-1945

The Treaty Convention that was held in Paris between 1919-1920 imposed heavy sanctions on Germany, Austria, and 
the Ottoman Empire, which evoked feelings of injustice and prejudice among the peoples of these defeated nations and 
political leaders. Exacting revenge against the Allied Forces became a goal for these defeated countries and one of the 
causes of WWII. [...] 

The League of great colonialist Nations, such as Britain, France, Italy, Spain, and Portugal, justified their colonialist 
pursuits in Asia and Africa [...]

Nazi Germany under the leadership of Adolf Hitler overcame difficult conditions and freed themselves from the sanctions 
of the Treaty Convention, liberating their natural resources in the Rhine Valley from French control.

The Nazi Reich was able to rebuild the German economy, beginning with unlimited armament and developing the 
German Armed Forces. This party allowed the growth of vindictive resentments to exact revenge upon the Allied Forces 
who had humiliated and debased it.

3. The Direct Cause of WWII and its Course

WWII began with the German invasion of Poland because of their border conflicts. Since Poland was an ally of Britain and 
France, they rushed to its rescue, and the Germans responded by invading Belgium and French territories.
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Positive Examples of Note: 

Example 40.

History, Grade 12 (Academic Track), Vol. 2, 2025, p. 2811   

Newly introduced:

A lesson about World War II in a new Grade 12 History textbook mentions “the perpetration of crimes against millions 
of Jews, Roma, Russians, and Japanese,” as a part of a section discussing the social consequences of the war. This 
example marks the first mention of crimes committed against Jews during World War II in the Jordanian curriculum. 
However, no additional detail about the Holocaust or the nature of these crimes is provided in the textbook or else-
where in the curriculum. In addition, by grouping “Jews, Roma, Russians, and Japanese” together as victims without 
providing further detail, the lesson implies an equivalence between these different cases. This example presents the 
victims of racially-based genocide, and those suffering as a consequence of their country’s participation in the war, as 
being granted the same level of victimhood. 

11    The edition available on the Jordanian National Center for Curriculum Development (NCCD) website as of May is a draft edition labeled “in  
      preparation”.

3. Social Consequences

* The death of approximately 60 million people, and the perpetration of crimes against millions of Jews, Roma, Russians, 
and Japanese during this war.

* The occurrence of social catastrophes resulting from millions of people becoming refugees, being displaced, or taken 
captive.

* The spread of diseases, epidemics, and disabilities caused by the excessive use of conventional weapons and weapons 
of mass destruction.

* A positive change in the role of women and their participation in civilian and military life.

* The emergence of notable interest in the culture and legislation of human rights in Europe.
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Example 41.

Islamic Education, Grade 12 (Academic Track), Vol. 1, 2025, p. 87 (Previously: Islamic Education, Grade 11 (Humanities 
Track), Vol. 1, 2023, p. 75.)    

In a chapter on Islam’s position on intolerance, students in Grade 12 are taught that Islam promotes tolerance for all 
people, as Muhammad had guaranteed the Jews in the Charter of Medina. Specifically, students are instructed to in-
fer “how Islam combats intolerance” according to an excerpt from the Charter, which states that “the Jews have their 
religion, and the Muslims have theirs.” (The article guarantees freedom of religion for the Jews of Medina.)

Example 42.

Islamic Education, Grade 10, Vol. 2, 2025, p. 106 (Previously: Islamic Education, Grade 10, Vol. 2, 2024, p. 106)    

A Grade 10 Islamic Education textbook uses the example of the Caliph Umar Ibn al-Khattab helping an elderly Jewish 
beggar by allocating him a stipend from the Muslim treasury, to teach students about equal civil rights regardless of 
religious differences. The presentation of a figure admired in Islam helping a Jewish person demonstrates the value 
of tolerance and kindness to people of other religions to students. 

I will Infer how Islam combats intolerance by what was stated in the Charter of Medina: “The Jews have their religion, 
and the Muslims have theirs,” and then demonstrate its manifestations.

A Shining Example:

Umar ibn al-Khattab saw an elderly Jewish man begging people for money and said to him: what is your matter? He 
said: I am a poor man. Umar said: “By God, it would not be just of us to take money from you at a young age, and then 
to leave you by yourself at an old age”. Umar then allocated to him a stipend from the Muslims' treasury.   

Jews and Antisemitism
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Example 43.

History, Grade 12 (Academic Track), Vol. 1, 2025, pp. 103-104   

Newly introduced:

A newly published Grade 12 History textbook describes Zionism as a European settler colonial movement aimed to 
“get rid of the indigenous population.” This is taught as part of a lesson about different types of European colonial-
ist movements, including settler colonialism. The latter is described as a particularly dangerous form of colonialism 
which aims to remove indigenous populations and falsely claim rights to land. The textbook lists Zionism as one case 
of such colonialism, placed alongside European colonialism in America and the French colonialism in Algeria. The “Zi-
onist Movement”  in particular, is accused of stealing Palestinian lands, displacing the Palestinian people, and falsely 
claiming the land belongs to the Jews.

By framing Zionism as a European colonial movement, and describing its claim to the land as false, the textbook ig-
nores, and implicitly denies, historic and religious Jewish ties to the holy land. The portrayal of Zionism as European 
colonialism also ignores the fact that many Jews came to mandatory Palestine as refugees fleeing persecution from 
both Europe and Middle Eastern countries, rather than being sent by a colonial metropole. Furthermore, this portray-
al denies the legitimacy of Zionism, and by implication the State of Israel, contradicting Jordan’s own recognition of 
Israel in the two countries’ 1994 peace treaty.

(See the continuation of the example on the following page)
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Part Three: Types of Modern European Colonialism

1. Military Occupation: […]

2. Settler Replacement Occupation

It is one of the most dangerous forms of colonialism, as it aims to get rid of the indigenous population, and create a 
demographic change in favor of the colonizers by increasing the settler population, by employing all means and methods 
that make them a demographic majority at the expanse of the indigenous population, and by practicing racial discrimination 
against them. Along with these practices, there are attempts to promote false claims regarding ownership over the 
colonized land, and to make people believe that the settlers who were brought by the colonizer have ownership over it. 

Prominent examples of settler colonial occupation are: European colonialism of the New World (North America and South 
America) and the extermination of its indigenous population – the Native Americans; French colonialism of Algeria; and the 
Zionist occupation of Palestinian territories and the  Zionist Movement’s usurpation of Palestinian land, the displacement 
of the Palestinian people from it, falsely claiming that the land belongs to the Jews of the world and that they have the 
right to establish a national home for themselves over it.      
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Example 44.

History, Grade 9, Vol. 1, 2025, p. 39   

Newly introduced:

A map in a newly introduced grade 9 History textbook presents the entire territory between the Jordan River and the 
Mediterranean Sea as Palestinian, ignoring Israel’s existence. While the map does mark the Green Line, the label “Pal-
estine” extends across both sides of the line, presenting both the West Bank and Israel proper as Palestinian territory. 
The erasure of Israel from maps contradicts official Jordanian recognition of Israel as part of the 1994 peace treaty.  

Israel and the Arab-Israeli Conflict
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Example 45.

National and Civic Education, Grade 10, Vol. 2, 2025, pp. 34-35 (Previously: National and Civic Education, Grade 10, 
Vol. 2, 2023, p. 34.)  

A National Education textbook chapter on Jordanian-Arab relations includes a section on the Palestinian issue, briefly 
recounting the history of the Israeli-Palestinian conflict from the 19th century to the present.

Notably, examples within this chapter include a substantial focus on the recent 7 October 2023 Hamas attack on Is-
raeli communities and the subsequent Israel-Hamas war in the Gaza Strip. The discussion of the topic is preceded by 
accusations that Israel has been unilaterally and inexplicably violating the rights of Palestinians since the 1993 Oslo 
Accords, strongly implying that Israel’s conduct serves as justification for the Hamas attack. While the textbook fails 
to provide any discussion of Israel’s motivations and justifications for its actions, it also neglects to highlight Hamas’s 
ideology as a direct threat to Israel and a prime cause of war. 

Instead, the attack itself is described in reserved, moderate terms, significantly downplaying the severity of the as-
sociated atrocities: Hamas’s “attack” (hujūm) is said to have “killed” (maqtal) “soldiers and civilians,” implying it was 
primarily a militarily-focused operation rather than an indiscriminate massacre. In addition, the victims of kidnapping 
are dryly described as having been “taken prisoner” (asr). This is contrasted with the emotive language used to de-
scribe the Israeli response to the attack: Israel is said to have launched an “aggression” (‘udwān), which killed “mostly 
women and children,” whose death the textbook authors religiously term “martyrdom” (istišhād). 

While no details were provided about the devastation caused by the October 7 massacre, the text highlights that Is-
rael’s military actions have caused extensive destruction to civilian buildings in Gaza. The textbook also contrasts the 
legitimacy of the two sides: where Hamas is termed “a movement,” rather than a proscribed terrorist organization, 
Israel is referred to as “the Israeli Occupation authorities,” and the Israeli communities affected by the massacre–all 
within internationally-recognized territory–are described as “Israeli border settlements (mustawṭanāt).” The textbook 
thus insinuates that Israel as a whole is an illegitimate, occupying entity; a direct contradiction to Jordan and Israel’s 
1994 peace treaty. Nevertheless, the text ends with an assertion that the Palestinian issue must be solved with a “the 
two-state solution;” this remark, seemingly supporting the existence of both Israeli and Palestinian states, stands in 
stark contrast to the delegitimization of Israeli territory present in the rest of the text.   

The previous 2024 version of the same textbook contained an even more extreme presentation of the attack and sub-
sequent war. Israel, referred to as “the Israeli Enemy,” was said to have “perpetrated massacres against [the Palestinian 
people] day after day.” This was taught as having led Hamas–glorified as “the Palestinian Resistance Movement”–to 
launch on attack on “Israeli colonies” and “take Israeli settlers and soldiers prisoner.” The text ended with a similar 
condemnation of Israel’s destruction of Gaza’s civilian infrastructure, without mentioning that the Hamas attack led 
to the death of 1200 Israelis and did not discuss any commitment to a two-state solution.  The present 2025 version 
therefore marks a slight improvement from its previous iteration, yet the seemingly positive addition of promoting a 
two-state solution does not accord with the overarching sentiments of the rest of the text.

(See the continuation of the example on the following page)
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Jordan and the Palestinian Issue 

Jordan has dedicated its whole attention to the Palestinian Issue, considering it Jordan’s central issue and key to security 
and stability in the region. I shall reflect on the following text, then answer the questions that follow: 

 The Development of the Palestinian Issue 

The beginnings of the Palestinian Issue go back to the 1880s, with the 1st Zionist Congress in Basel, Switzerland, in 1897, 
when the establishment of a national home for the Jews in Palestine was decided. 

[...]  

The PLO had signed a peace agreement with Israel (Oslo [Accords]) on 13 September 1993, which mandated the establishment 
of the Palestinian Authority in the West Bank and the Gaza Strip, and negotiations on the two-state solution. The violations 
against the Palestinian people continued, as did the settler expansion in the West Bank and the choking siege on Gaza. 
On the 7th of October 2023, the Hamas movement launched an attack on Israeli border settlements that led to the 
death of 1,200 people, soldiers and civilians, and the taking of others prisoner. In consequence, the Israeli Occupation 
authorities launched their war on Gaza, which caused the martyrdom of tens of thousands of Palestinians, most of whom 
were women and children, as well as the destruction of residential buildings, mosques, churches, hospitals and schools. 

Jordan played a pivotal role in containing the Israeli aggression and supplying urgent humanitarian aid to Gaza. His 
Majesty King Abdullah II made repeated visits to Arab and world capitals, to gather support for a ceasefire. One of the 
biggest airdrop operations since World War II was also launched, under the leadership of His Majesty, in addition to 
expanding the work of the Jordanian Armed Forces’ field hospitals in Gaza. The Palestinian Issue is considered the 
principal issue of the Middle East region, and the stability of the region requires a just, comprehensive, and permanent 
solution to the Palestinian issue, based on the two states solution. 
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Example 46.

Social Studies, Grade 7, Vol. 1, 2025, p. 16; Islamic Education, Grade 10, Vol. 2, 2025, p. 99; History of Jordan, Grade 11 
(Academic Track), Vol. 2, 2025, p. 145; History, Grade 9, Vol. 1, 2025-26, p. 52 (Previously: Social Studies, Grade 7, Vol. 1, 
2024, p. 16; Islamic Education, Grade 10, Vol. 2, 2024, p. 99; History of Jordan, Grade 11 (Academic Track), Vol. 2, 2024, 
p. 171).12      

Multiple textbooks, including those newly published, falsely accuse Israeli Jews of the 1969 arson of the Al-Aqsa 
Mosque, where in reality, Dennis Rohad, a mentally ill Australian Christian extremist was the sole perpetrator.  One 
History textbook falsely accuses an “extremist Jew” of the arson, acting “in collusion with the Israeli occupation au-
thorities,” while another textbook blames a “fanatic Zionist.” This factual inaccuracy gives rise to hatred and conspiracy 
theories concerning Jews due the presentation of nefarious actions in collaboration with government authorities. The 
texts emphasize Jordan’s role in the Mosque’s renovation by the order of King Hussein, completely ignoring Israe-
li-Jordanian international cooperation to renovate the mosque and rebuild the ancient pulpit (minbar). They also fail 
to mention that Israel quickly extinguished the fire and brought the arsonist to trial.13   

History of Jordan, Grade 11 (Academic Track), Vol. 2, 2025, p. 145.

12    Other Jordanian textbooks which also falsely accuse Israel of the arson include: Islamic Education, Grade 8, Vol. 2, 2025, p. 163; National and Civic  
      Education, Grade 10, Vol. 2, 2025; History, Grade 12 (Academic Track), Vol. 2, 2025, p. 67.

13    Eldad J. Pardo, “The Al-Aqsa Fire—The Dangers of Manipulative Education: What Can Be Done,” IMPACT-se, August 23, 2016, 
      https://www.impact-se.org/wp-content/uploads/The-Al-Aqsa-Fire%E2%80%94The-Dangers-of-Manipulative-Education-Pardo-2016.pdf.

Israel and the Arab-Israeli Conflict

3. The 1969 Emergency Hashemite Restoration [Al-Aqsa Mosque]

This emergency restoration came as a result of the severe damages caused to the al-Aqsa Mosque due to the fire which 
was set by an extremist Jew in collusion with the Israeli occupation authorities in 1969. The renovation included removing 
the traces of the fire, which destroyed approximately one-third of the mosque, and inscribing all of the gilded verses of 
the Qur’an as they were before the fire.  

(See the continuation of the example on the following page)

https://www.impact-se.org/wp-content/uploads/The-Al-Aqsa-Fire%E2%80%94The-Dangers-of-Manipulative-Ed
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The Organization of Islamic Cooperation is the second-biggest international organization after the United Nations, as it 
includes 57 member states in four continents. The organization was founded in 1969 in response to the criminal arson 
of the Al-Aqsa Mosque in occupied Jerusalem, which was perpetrated by a fanatic Zionist. The organization’s main 
headquarters are now located in Jeddah in the Kingdom of Saudi Arabia.

An extremist Jew set fire to the blessed Al-Aqsa Mosque in 1969, which caused damage to big parts of the mosque, including 
Saladin’s pulpit. His Majesty, the late King Hussein bin Talal, ordered the rebuilding of the pulpit […]

(See the continuation of the example on the following page)

Social Studies, Grade 7, Vol. 1, 2025, p. 16.

Islamic Education, Grade 10, Vol. 2, 2025, p. 99.
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The Al-Aqsa Mosque was set on fire by an extremist Jew in 1969. This caused the destruction of large parts of the Qibli 
Mosque, and Saladin's pulpit was one of the ancient parts that were completely burnt. King Hussein Bin Talal, may 
God rest his soul, ordered to remove the traces of the fire and to start a project of reconstructing the pulpit based on its 
original design […] 

History, Grade 9, Vol. 1, 2025, p. 52.
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Example 47.

History of Jordan, Grade 11 (Academic Track), Vol. 1, 2025, p. 116 (Previously: History of Jordan, Grade 11 (Academic 
Track), Vol. 1, 2024, p. 128.)      

Students in Grade 11 are taught that Zionism is a “racist political movement” with “greedy colonial ambitions,” and 
that it formed an alliance with Western colonialism to “control Arab countries, to divide them apart, and to prevent 
them from achieving progress.” This is taught as a part of a passage about the Balfour Declaration, described as a 
“disgraceful” declaration which resulted from the convergence of Zionist and Western colonial interests. The textbook 
therefore describes Zionism as plotting to harm the Arabs, evoking antisemitic tropes linking Jews to conspiracies, 
rather than as a national movement aimed at establishing a national home for the Jewish people. Such portrayal of 
Zionism and Israel as a racist endeavor is defined as antisemitic according to the International Holocaust Remem-
brance Alliance (IHRA). One definition antisemitism is “Denying the Jewish people their right to self-determination, 
e.g., by claiming that the existence of a State of Israel is a racist endeavor.”14     

 

14    IHRA, “Working Definition of Antisemitism,” https://holocaustremembrance.com/resources/working-definition-antisemitism

Israel and the Arab-Israeli Conflict

(See the continuation of the example on the following page)
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2. The Balfour Promise (1917)

The greedy colonial ambitions for the Arab lands go back to ancient times. The greedy ambitions took the form of a racist 
political movement, which is the Zionist movement. During WWI, the Zionist and Western colonial interests coincided, and 
British Foreign Secretary James Arthur Balfour issued on November 2nd, 1917, a political declaration addressed to the 
philanthropist Jewish British leader, Lord Rothschild, in which he announced that the British government was committed 
to establishing a homeland for the Jews in Palestine.

The Arabs opposed this disgraceful declaration and saw it as denying their rights and freedom and violating Britain's 
commitment to Sharif Hussein bin Ali to grant independence to Arab lands in Asia and unite them. Sharif Hussein rejected 
the [Balfour] promise and the Sykes-Picot agreement before it… 

I will analyze the text of the Balfour promise and explain the following:

- The injustice it did to the Arab Palestinian people 

- The threat it posed for all Arab countries 

- Britain's non-compliance with its commitments to Sharif Hussein bin Ali

- The alliance between Zionism and colonialism to control Arab countries, to divide them apart and to prevent them 
from achieving progress  

[upper text box:] The Zionist Movement                     

A racist political movement which appeared in the late 19th century in Europe. It officially emerged from the first Zionist 
Congress in the Swiss city of Basel in 1897, headed by Jewish Austrian journalist Theodor Herzl. The congress set its main 
goal as establishing a Jewish state in Palestine. It also determined the flag of the Jewish Zionist state and its official anthem.        
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“To those who remain steadfast west of the river”

[…]

My beloved ones 

Tomorrow, I will meet you face to face, and not through 
a picture 

I will read about you as a legend in the books of glory 
and history 

I will carry you like the waving flags above Jerusalem 

[…]

[Last line:] And the sword in one’s hands, O beloved ones, 
shall never tire. 

(See the continuation of the example on the following page)

Example 48.

Arabic Is My Language, Grade 10, Vol. 1, 2025, pp. 39-46 (Previously: Arabic Is My Language, Grade 10, Vol. 1, 2024, 
 pp. 39-46.)      

Students are taught a poem by a Jordanian poet which implicitly calls for the liberation of Jerusalem through vio-
lence. The narrator prepares to return to Jerusalem holding a sword: “The sword in one’s hands… shall never tire.” The 
textbook then relates that the author wrote many poems praising violent resistance against Israel. The section quotes 
another poem by the same author in which he romanticizes dead Palestinians, describing their coffins splattered 
with blood as “candles of light” which illuminate a long path, alluding to a long, violent resistance until the Palestine 
is liberated.
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I will become familiar with the text’s context: 

The Palestinian cause troubled the author Khaled Mahadin from a young age, when he began calling for the fall of the 
Occupation. The Arab identity of Palestine and the issue of the attempts to oppose it occupied his way of thinking and 
actions, according to his words. After the 1967 War, the author wrote many poems about the occupied land, in which he 
praised resistance and saw it as the hope for liberation. 

The poem “To those who remain steadfast west of the river” is the first of three poems which he wrote in his first collection 
of poems, “Prayers for the Rising Dawn,” which was released two years after the Naksa [The Arabic name for the 1967 
defeat]. The collection has many poems in which the poet praises the bravery of the resisting Palestinian. He writes: “For 
twenty years, our children have been growing up to die standing up… For twenty years we have been growing wheat 
and olive trees, and from the wood of the olive trees, coffins are made: We splatter them with blood and sanctify them 
as candles of light on the long way.” 

In this poem, the poet mourns the loss of Palestine and sends a message to its people who remain steadfast west of the 
river, to support them and express his sympathy towards them and the deep connection between Palestine and Jordan. 
The poet then concludes the poem with an optimistic view.
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With the continuation of the oppressive Israeli 
aggression and siege on the Gaza Strip in 
2023, Jordan broke this siege through airdrop 
operations announced by King Abdallah II and 
carried out by the Royal Air Force. 

Example 49.

History of Jordan, Grade 11 (Academic Track), Vol. 2, 2025, p. 140 (Also in: History of Jordan, Grade 12 (Vocational 
Track), Vol. 2, 2025, p. 92; Previously: History of Jordan, Grade 11 (Academic Track), Vol. 2, 2024, p. 166.)        

A grade 11 history textbook describes the 2023 war between Israel and Hamas as an “oppressive Israeli aggression and 
siege on the Gaza Strip,” neglecting to mention Hamas’s October 7 massacre that started the war. By omitting the 
brutal attack in which over 1,100 Israelis, mostly civilians, were murdered and hundreds taken hostage, the textbook 
distorts the historical narrative, portraying Israel as an unprovoked aggressor while erasing Hamas’s role in initiating 
the violence. 

The textbook also distorts Jordan’s role in the crisis. The passage states that Jordan “broke this siege” on Gaza through 
airdrop operations, creating the impression that Jordan acted in defiance of Israeli-imposed restrictions. In truth, 
these humanitarian efforts were coordinated with Israel, a fact that is omitted. This framing misrepresents Jordan’s 
humanitarian role while reinforcing the false notion of an absolute Israeli blockade, further promoting negative per-
ceptions of Israel. There are other similar omissions of attacks against Israel by Palestinians and Arabs, focusing solely 
on the Israeli military response. For example, the textbook ignores fedayeen attacks on Israel in the 1950s and 1960s, 
stating only that Israel attacked innocent villages in the Jordanian West Bank (pp. 25, 30, 162).
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Example 50.

History of Jordan, Grade 12 (Vocational Track), Vol. 1, 2025, pp. 37-38 (Previously: History of Jordan, Grade 11 (Academic 
Track), Vol. 2, 2024, pp. 37-38)

A lesson about the Jordanian-Israeli peace treaty presents the treaty not as a diplomatic achievement or a step to-
ward reconciliation, but as a reluctant move by Jordan to curb Israeli expansionist “greedy aspirations” and retake its 
“stolen” water and territories. The text does not mention achieving peace or establishing relations with Israel as a goal 
of the treaty. It apologetically justifies the treaty by explaining that “rough […] circumstances” pushed Jordan to sign 
the treaty. 

According to the text, “international and regional circumstances” led Jordan to take part in the regional peace pro-
cess in the 1990s along with other Arab countries. It emphasizes that Jordan objected to attempts by Arab states to 
sign peace treaties with Israel individually, as Egypt had done in 1979, without resolving the broader issues. While the 
text states that Jordan supported reaching “a just solution” to the conflict based on international law, it emphasizes 
international resolutions calling for Israeli withdrawal from occupied territories while omitting their parallel calls for 
peaceful relations and recognition of Israel—commitments Jordan itself had not upheld at the time.

The text then states that Jordan decided to enter peace negotiations with Israel only after it was “surprised” to learn 
about the signing of the 1993 Oslo Accords between the PLO and Israel. It criticizes the Oslo Accords and the PLO for 
“neglect[ing] the Palestinian core issues” and “harming shared Jordanian-Palestinian interests.” The text thus portrays 
Jordan as more loyal to Palestinian interests than the PLO itself. By describing Jordan’s decision to sign a separate 
peace treaty with Israel as a response to unilateral Palestinian decisions, the textbook seems to frame the treaty in a 
defensive or justificatory manner.

The textbook goes on to share different views within Jordanian society about the treaty. Opponents of it are described 
as doubting the “utility” of peace with Israel, while the treaty’s supporters thought that the “rough internal and in-
ternational circumstances” required Jordan to sign the treaty in order to “curb [Israel’s] known greedy aspirations 
[atma’],” to retake the “stolen” water of the Jordan River, and its “occupied territories” in Al-Baqura and Al-Ghamr. This 
refers to the approximately five square kilometer Naharayim and Tzofar enclaves, which had been under dispute and 
were ultimately handed to Jordan in 2019. Even when the textbook presents arguments in favor of the peace treaty 
with Israel, it does not promote peace as a value or expound on its merits. Instead, it demonizes Israel as having ex-
pansionist ambitions and stealing Jordanian waters and lands.

It should be noted that another history textbook for a different study track includes an amended shorter version of 
this text, removing several inflammatory statements concerning Israel.15 These removals include: references to Israel’s 
“known greedy aspirations,” the “stolen” waters of the Jordan River (since 1964), “retak[ing] the occupied territories of 
Al-Baqura [Naharayim] and Al-Ghamr [Tzofar enclave] areas,” and UN Resolutions 242 and 338 affirming that Israel 
must withdraw from the Arab territories occupied since 1967. Interestingly, while the previous edition did acknowl-
edge the existence of “positive” alongside the “negative aspects of the 1994 peace treaty,” the 2025 edition has them 
both removed, imparting neither promotion nor rejection of the peace treaty. Other than these instances, there are 
no mentions of the peace treaty in the curriculum.

15    History of Jordan, Grade 11 (Academic Track), Vol. 2, 2025, p. 27 (previously- History of Jordan, Grade 11 [Academic Track], Vol. 2, 2024, pp. 37-38).

(See the continuation of the example on the following page)
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(See the continuation of the example on the following page)
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The Israel-Jordan Peace Treaty (the Wadi Arabah Treaty), 1994

International and regional circumstances led Jordan to take part in the political process that sought a resolution of 
the Arab-Israeli conflict. Jordan rejected separate solutions to the Palestinian issue; thus, it did not participate in the 
Egyptian-Israeli talks that ended with the signing of the Camp David Accords in 1979. Jordan believed in the obligation 
to reach a just, permanent, and comprehensive solution, in accordance with international law – that is, [UN] Security 
Council Resolutions 242 and 338, which affirmed the inadmissibility of forcibly occupying territories of others and that 
Israel must withdraw from the Arab territories that had been occupied since June 5, 1967.

Following the Second Gulf War, the US proposed the idea of holding an international peace conference bringing the 
Arab states and Israeli to the negotiating table under the auspices of the United Nations, the United States, and the 
Russian Federation. 

Jordan provided a shared umbrella, bringing together Jordan and representatives of the PLO to the joint Palestinian-
Jordanian delegation of the 1991 Madrid Summit. After the summit’s adjournment, bilateral negotiations proceeded to 
Washington with Jordanian, Palestinian, Syrian, and Lebanese participation, along with the Israeli side. However, it turned 
out that the PLO had pursued a secret channel of negotiations with Israel in Oslo, Norway, leading to the signing of the 
Oslo Accords in 1993 between the Palestinians and the Israelis. Jordan was surprised by this agreement and reproached 
the PLO for the fact that the accord neglected core Palestinian issues: the establishment of a Palestinian state, Jerusalem, 
[Palestinian] refugees, [Israeli] settlements, water – all of which are linked directly to Jordanian interests. Moreover, the 
accords did not resolve these issues, which harmed shared Jordanian-Palestinian interests. 

Following these developments, Jordan went toward realizing a bilateral agreement with Israel, which was signed in 
October 1994 in the Wadi Arabah border area.  

Political currents in Jordan were divided between support and opposition regarding negotiations with Israel. Some thought 
it was pointless to enter negotiations with Israel amid deterioration among the Arab ranks, expressing doubts about the 
utility of peace with Israel. Others thought Jordan was going through rough internal and international circumstances, 
and that Jordanian interests required demarcating an official, internationally-recognized, and documented border with 
Israel, in order to curb the latter’s known greedy aspirations. That way Jordan could receive its rights on the waters of 
the Jordan River, which have been stolen since 1964, and retake the occupied territories in the Al-Baqura [Naharayim] 
and Al-Ghamr [Tzofar enclave] areas. It would also reaffirm Jordan’s role as custodian of the Islamic and Christian holy 
sites in Jerusalem. 

The Jordanian cabinet gave its assent to the treaty and referred it to the National Assembly, which approved it, and so 
it took effect. 

 

[Exercise:] 

I will infer the positive and negative aspects of the 1994 peace treaty. 
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Example 51.

Geography, Grade 10, Vol. 1, 2025, pp. 59, 61 (Previously: Geography, Grade 10, Vol. 1, 2024, pp. 59, 61.)   

Maps in a Grade 10 Geography textbook refer to the territory of Israel proper as “Palestine”. While the maps demarcate 
the Green Line, the name “Palestine” does not appear only in the West Bank, but rather, across the territory of Israel 
proper. This ignores the existence of Israel, which was recognized by Jordan in its pre-1967 borders as part of the 1994 
peace treaty. The maps also show the border between Jordan and the West Bank as a thin, dashed line, possibly cre-
ating the appearance that the West Bank is meant to be Jordanian, while Israel proper is Palestinian.

Israel and the Arab-Israeli Conflict

[The writing indicated by a red square:] Palestine

Example 52.

Geography, Grade 10, Vol. 1, 2025, p. 51 (Previously: Geography, Grade 10, Vol. 1, 2024, p. 51.)   

In a passage about transportation in Jordan, a Geography textbook teaches that Jordan is connected “to Palestine 
through the Sheikh Hussein Bridge and the King Hussein Bridge”. While the King Hussein Bridge indeed connects 
Jordan with the territories of the Palestinian Authority, the Sheikh Hussein Bridge (also known as the Jordan Riv-
er Crossing), connects Jordan to Israel proper. The textbook therefore describes a border crossing with Israel as a 
Jordanian-Palestinian border crossing, ignoring the existence of Israel, with which Jordan has a peace treaty. The 
replacement of Israel with Palestine here is especially conspicuous, because this border crossing itself is a symbol of 
recognition and mutual relations between Jordan and Israel, and the textbook therefore blatantly contradicts Jor-
dan’s foreign relations.

Jordan is connected via a number of border crossings with its neighboring countries. It is connected to Palestine via the 
Sheikh Hussein Bridge and the King Hussein Bridge […]
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Example 53.

Social Studies, Grade 4, Vol. 2, 2023, pp. 76-7816         

In a unit about types of maps in a Grade 4 Social Studies textbook, multiple maps of Jordan and its neighboring 
countries ignore Israel’s existence, labeling all the territory west of the Jordan River as “Palestine.” These maps express 
non-recognition of Israel, despite Jordan’s official recognition of Israel as a part of the 1994 peace treaty.

p. 76:

p. 77:

16    The 2023 edition of the textbook is the latest edition available on the Jordanian National Center for Curriculum Development website as of 4.5.26.

Israel and the Arab-Israeli Conflict

Political Maps: Present countries and the borders 
between them.

Observe the following figure, which shows 
the political map of the Hashemite Kingdom 
of Jordan.

[Label on Israeli territory: Palestine]

Team work:

Together with the members of my group and 
under the supervision of my teacher, I will mark 
the elements of the map on the following figure:

[Writing below the map:] Political map of Jordan

[Label on Israeli territory: Palestine]

(See the continuation of the example on the following page)
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p. 78: 

Israel and the Arab-Israeli Conflict

The Levant [Bilad al-Sham] and Iraq:

The Levant (Jordan, Syria, Lebanon, and Palestine) 
and Iraq are located in the west of the Asian 
continent […]

[Label on Israeli territory:] Palestine
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Example 54.

Social Studies, Grade 4, Vol. 1, 2025, p. 13 (Previously: Social Studies, Grade 4, Vol. 1, 2024, p. 13.)   

In a Geography lesson, Israel is omitted from a map of the region, and Palestine is shown as the country bordering 
Jordan to the west. The map indicates that Jordan shares borders with Syria, Iraq, Saudi Arabia, and “Palestine,” disre-
garding the existence of Israel. This lesson presents a false alternate geopolitical perspective. 

Israel and the Arab-Israeli Conflict

I learn: 

Jordan occupies an area of approximately 89,000 square kilometers and is divided into 12 governorates [...]. Jordan is 
bordered by Syria, Iraq, Saudi Arabia, and Palestine. 

[Writing below the map:] 1. The Hashemite Kingdom of Jordan - Governorates 

[Label on Israeli territory: Palestine]
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Example 55.

Social Studies, Grade 8, Vol. 2, 2024, pp. 57, 59, 6017   

A Grade 8 Social Studies textbook includes climate maps of Jordan that label the entire territory of neighboring Isra-
el as “Palestine.” Although these maps do present the Green Line, the label “Palestine” extends across both sides of 
it. The maps therefore portray not only the West Bank and the Gaza Strip as Palestinian, but also the entire territory 
of Israel proper, effectively erasing Israel’s existence. A political map of the “Arab Homeland” in the same lesson also 
labels Israel proper as “Palestine” and as a part of the Arab homeland. This map also includes the Green Line, but the 
label “Palestine” appears on Israel proper. 

17    The 2024 edition of the textbook is the latest edition available on the Jordanian National Center for Curriculum Development website as of 4.5.26.

Israel and the Arab-Israeli Conflict

Figure (5): Map of the Hashemite Kingdom of Jordan: Annual rainfall average

Figure (6): Map of the Hashemite Kingdom of Jordan: Annual temperature average (Celsius)

(See the continuation of the example on the following page)
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Israel and the Arab-Israeli Conflict

Figure (8): Map of the Arab Homeland - political

[enlarged:]
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Example 56.

Social Studies, Grade 5, Vol. 2, 2025, pp. 51, 55 (Social Studies, Grade 5, Vol. 2, 2024, pp. 51, 54, 55.)    

In a new version of a Grade 5 Social Studies textbook, two Maps labelling international-recognized Israeli territory as 
“Palestine” were replaced with maps that do not label any country. A third map erasing Israel was removed. While 
the new maps do not describe Israeli territory as Palestinian, they still avoid acknowledging Israel’s existence by not 
labelling the territory “Israel.”     

Israel and the Arab-Israeli Conflict

(See the continuation of the example on the following page)

2024 2025

Social Studies, Grade 5, Vol. 2, 2024

p. 51:

Social Studies, Grade 5, Vol. 2, 2025

p. 51:

Figure (1): Map of the Hashemite Kingdom of Jordan Figure (1): Map of the Hashemite Kingdom of Jordan

p. 54: p. 55:

Figure (2): Map of the Hashemite Kingdom of Jordan Figure (5): Map of the Hashemite Kingdom of Jordan
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Israel and the Arab-Israeli Conflict

2024  

Social Studies, Grade 5, Vol. 2, 2024

p. 55:

Figure (3): Map of the Hashemite Kingdom of Jordan
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Example 57.

Arabic Is My Language, Grade 10, Vol. 1, 2025, p. 32 (Previously: Arabic Is My Language, Grade 10, Vol. 1, 2024, p. 32)  

A unit discussing Palestine and the Israeli-Palestinian conflict in a Grade 10 Arabic Language textbook is titled “They 
will leave and we shall remain,” possibly implying the eventual disappearance or removal of Israelis from the land. The 
cover page of the unit features an image showing Palestinian refugees returning to Palestine. The map of Palestine 
presented in the image appears to encompass the entirety of Israel’s territory, as indicated by its inclusion of the Ne-
gev region. This Arabic Language textbook therefore promotes the idea of Palestinian “Right of Return,” which seems 
to include the removal of Israelis from the entirety of the land.  

Israel and the Arab-Israeli Conflict

Unit 2: They will leave and we shall remain
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Gender and Sexual Orientation
Example 58.

Islamic Education, Grade 11, Vol. 2, 2025, pp. 148-149 (Islamic Education, Grade 12 (All Tracks), Vol. 2, 2024, pp. 45-46.) 

A Grade 11 Islamic Education textbook asks students to “explain the danger posed by sexual perversion and homosex-
ual propaganda to […] the continued existence of mankind.” This is taught as a part of a lesson about the “objectives 
of Shari’a,” one of which is said to be “preserving progeny.” The textbook teaches that to maintain this objective, Islam 
legislated punishments to deter those who commit “the sins of adultery and sexual perversion,” which is described 
as an “evil.” Students are then asked to discuss the dangers posed by homosexuality and homosexual propaganda to 
the continuation of mankind. The textbook not only describes homosexuality as dangerous, it also implies that it is not 
natural and is the result of propaganda. 

4. Preserving Progeny

Islam encourages procreation and reproduction, to populate the Earth and to preserve the existence of mankind.  

Therefore, Islam laid down a series of measures and rules which contribute to preserving progeny. These are the most 
prominent among them:

[…]

b. Forbidding the sins of adultery and sexual perversion and legislating deterring punishments in this world and in the 
Hereafter against those who commit them, as God Almighty said: “And do not approach adultery. Indeed, it is ever an 
immorality and is evil as a way” [Al-Isra' Surah, verse 23], and He said: “The woman and the man guilty of adultery or 
fornication, flog each of them with a hundred stripes” [Al-Nur Surah, verse 2]     

I will explain:

I will explain the danger posed by sexual perversion and homosexual propaganda to the preserving of progeny and the 
continued existence of mankind.     
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Example 59.

Islamic Education, Grade 10, Vol. 2, 2025, p. 161 (Previously: Islamic Education, Grade 10, Vol. 2, 2024, p. 161.)  

Students learn that cross-dressing is prohibited according to Islam. In a chapter dedicated to clothing in a Grade 10 
Islamic Education textbook, it is explained that Islam forbids wearing anything that makes a man look like a woman 
or a woman look like a man. This argument is bolstered by a hadith relating that Muhammad cursed “men imitating 
women and women imitating men.” This may incite hatred of people who fail to abide by traditional gender stereo-
types.

Prohibition to wear anything that makes a man effeminate or women manly [...], the Messenger of God cursed men 
imitating women, and the women imitating men [narrated by al-Bukhari].

Gender and Sexual Orientation
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Example 60.

Islamic Education, Grade 11, Vol. 1, 2025, pp. 134-138 (Previously: Islamic Education, Grade 11 (All Tracks), Vol. 2, 2023. 
pp. 64-68)

A Grade 11 Islamic Education textbook teaches a traditional outlook on the rights and duties of the married couple, 
where the husband is presented as the decision maker and owner of property. The lesson explains that the wife’s 
obligations to her husband include obeying him (as long as his commands do not contradict religion), protecting 
“his” good name and dignity, protecting “his” property, spending “his” money only with his permission, and allowing 
into “his” house only whoever he permits. The husband’s obligations include providing for his wife and paying dowry. 
Students are then instructed to infer the meaning from a hadith which states that the best woman “obeys you when 
you command her.

(See the continuation of the example on the following page)

[Partial translation]
Organizational Chart
The Rights of the Spouses in Islam -> Rights of the Husband [left branch of the chart]
-> [the wife] obeys him in what is enjoined by religion (bil-ma’rūf)
-> [the wife] protects his honor and property

Gender and Sexual Orientation
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B) Protecting his honor and property: the wife must protect her husband’s honor and not allow to the house anyone he 
does not permit [...] also she must never use his money without his permission, and if he grants her general permission 
[to use it] she must do so appropriately without waste or squander. 

I will Infer:

I will Infer from the following noble hadith the rights of the husband over his wife as the Prophet clarified: “the best 
woman makes you happy when you look [at her], obeys you when you command her, and protects [your honor] and 
money in your absence.” 

Thirdly - Rights of the Husband

As the wife has rights over the husband, so does the husband have rights incumbent upon the wife, such as:

[organizational chart followed by analysis of the categories it presents:]

A) Obeying him [the husband] in what is enjoined by religion (bil-ma’rūf): the wife must respect her husband, appreciate 
and obey him according to what pleases God, according to the saying of the Messenger of God [...]. This does not mean that 
the husband may abuse this right and command his wife to do something beyond her capabilities, or disobeying God [...]

Gender and Sexual Orientation
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Example 61.

Islamic Education, Grade 8, Vol. 1, 2025, p. 144 (Previously: Islamic Education, Grade 8, Vol. 1, 2023, p. 144.)   

As part of a lesson teaching how Islam helps to prevent disease, students are taught that Islam forbids “prohibited 
sexual relations,” as they cause “fatal diseases like AIDS.” While the textbook does not explicitly mention homosexual 
relations, and the Qur’anic verse quoted speaks of “adultery” in general, by referring to AIDS and “prohibited sexual 
relations,” the text implies teaching that homosexuality is a sin that causes fatal diseases.   

Two: The Islamic Methods of Dealing with Disease:
Islam prescribed rules to maintain health and avoid disease, and it has two courses of action for this purpose, which are:
A. The Preventive Course:
Islam designed a method to prevent disease which is based on a number of principles, including:
[...]
2 - Forbidding prohibited sexual relations: because they lead to fatal diseases like AIDS, as God Almighty Said: “And do 
not approach adultery. Indeed, it is ever an immorality and is evil as a way.” {Al-’Isra Surah: 32}    

Gender and Sexual Orientation
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Example 62.

Islamic Education, Grade 11, Vol. 2, 2025, p. 101 (Previously: Islamic Education, Grade 12 (All Tracks), Vol. 1, 2024, p. 54.)

In a lesson teaching about marriage and divorce, a Grade 11 Islamic Education textbook explains that a woman is for-
bidden to request a divorce without an acceptable reason. Students are taught a hadith stating that a woman who 
seeks a divorce without a reason deemed acceptable under Islamic law will not enter paradise. Although the lesson 
indicates that a woman may petition a judge for a divorce if her spouse refuses and she presents an acceptable cause, 
it still teaches that women’s divorce rights are more limited than those of men.

In order to reduce the incidence of divorce and safeguard the cohesion of the family, Islam sets the right of [instigating] 
divorce for men over women and forbids women to demand divorce without a jurisprudentially acceptable reason. The 
Prophet said: “A woman who requests a divorce without a jurisprudentially acceptable reason will not enjoy the fragrance 
of Paradise” [narrated by Ahmad and Abu Dawud]. If there is a jurisprudentially acceptable reason, she is permitted to 
demand divorce, for example if the husband does not provide for his wife, and if the spouse refuses, she may petition the 
judge to separate between her and the spouse.

Gender and Sexual Orientation
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Sixth Unit:
Remarkable Women in History
[Right-Left, Up-Down]
In’am al-Mufti - First Jordanian Minister
Na’ila al-Rushdan - Jordanian Jurist
Zaha Hadid - International Architect
May Ziyada - Arab Writer and Author
‘A’isha al-Ba’uniyya - Jordanian Jurisconsult and Poet 

Gender and Sexual Orientation

Positive Examples of Note: 

Example 63.

Arabic Is My Language, Grade 7, Vol. 2, 2025, pp. 6, 11 (Previously: Arabic Is My Language, Grade 7, Vol. 2, 2024,  
pp. 6, 11.)

In a chapter on notable women in history from a Grade 7 Arabic Language textbook, students learn about “glorious” 
female figures who left an “unforgettable mark” on history, with an emphasis on Jordanian women. Such figures in-
clude the first Jordanian minister, a Jordanian jurist, an international architect, an author, and a jurisconsult and poet. 
Students are asked to choose one woman and speak about her in class.

(See the continuation of the example on the following page)
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I will Express Verbally:

In our world, there are many glorious female figures who left an unforgettable mark in early and modern history. I will 
choose a glorious female figure and speak about her.

Gender and Sexual Orientation
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The woman who bent the iron of rigid theories. When the architect and visual artist Thomas Schaller saw Zaha Hadid's 
works, he said: “They are provocative and bold; her buildings are immensely proud and rebellious.” Then, after a brief 
pause, he added, “Yet they are stunningly beautiful.” This statement could serve as a fitting introduction to writing about 
Zaha Hadid, the architect who transformed architectural concepts. Her work divided the world between supporters and 
critics, but all agreed on her brilliance, as radiant as the sun.
However, Zaha's path to proving her genius was not paved with roses. Engineering firms and offices refused to hire her. 
She is a woman, a foreigner, and of Arab origin. [...]

Gender and Sexual Orientation

Example 64.

Arabic Is My Language, Grade 7, Vol. 2, 2025, pp. 12, 15, 17 (Previously: Arabic Is My Language, Grade 7, Vol. 2, 2024, 
pp. 12, 15, 17.) 

A Grade 7 Arabic Language textbook teaches about exceptional women in early and modern society, with the ex-
ample of famous international architect Zaha Hadid. The text extols her by noting how she was well-received by the 
famous visual artist Thomas Schaller, who called her works “provocative and bold” and “stunningly beautiful.” The text 
describes her as transforming architectural concepts and notes the fact that she faced difficulty in the engineering 
job market due to being a “provocative” foreign Arab woman.

(See the continuation of the example on the following page)
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I will learn about the sentiment of the text:

This text revolves around the brilliantly creative and genius aspect of the architect Zaha Hadid’s designs, her deep 
conviction in change, renewal, leaving the comfort zone and moving away from traditionality, and the need to possess a 
wide culture in her designs for buildings in various fields. She does these while overcoming difficulties, to achieve thereby 
a dream she believes in, demonstrating her individuality and exceptionality.  

8. Zaha is an honorable example of a woman who bent rigid irons and difficulties to pave her path. I will demonstrate 
this based on the text, expressing my opinion [on the issue]. 

Gender and Sexual Orientation

p. 15:

p. 17:
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I Expand My Knowledge:
The Jordanian Woman achieved many things striving to build the Jordanian society and develop it in all spheres. She 
strengthened her pioneering locally, regionally and internationally. Examples of that [include]:
1. Political sphere: Women participate in political life and decision making through branches of government - legislative 
and executive (the parliament).
2. Scientific sphere: The rising percentage of female academics, which according to 2019 statistics reached more than 92%.
3. Professional sphere: Women have secured their holding in all positions [...]
4. Social sphere: The increasing social role of women participating in volunteer works, social welfare, and nonprofit 
foundations.
5. Economic sphere: Achieving many accomplishments, with women joining the labor market and taking upon themselves 
unique financial projects.  

Gender and Sexual Orientation

Example 65.

Islamic Education, Grade 10, Vol. 1, 2025, pp. 44 (Previously: Islamic Education, Grade 10, Vol. 1, 2023, pp. 44.)

A Grade 10 Islamic Education textbook relates the achievements of Jordanian women in society in various spheres - 
political, scientific, professional, social, and economic. For instance, the text notes that Jordanian women participate 
in political decision making, that many Jordanian women are academics, and that Jordanian women play an import-
ant role in social works, welfare, and the labor market. Students therefore learn that women are an integral part of the 
modern Jordanian labor force, not only in fulfilling their household duties.
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I Will Gain Insight:
Islam shows concern for women, pays them respect, and provides them rights that guarantee their dignity, humanity, and 
happiness in life. It calls [a woman] to perform her duties to society and become an active member in it. It also prevents 
exposing her to any sort of physical, psychological, or other harm.
Firstly: Violence against Women
This includes all kinds of harm and exploitation perpetrated against women, inflicting physical or abstract damage, or 
otherwise.
Secondly: The Kinds of Violence Against Women
A. Financial violence, such as preventing her inheritance or spending her money.
B. Corporal violence, such as harm through beating or killing.
C. Verbal violence, such as vilification and verbal abuse.
D. Psychological violence, such as regarding her as inferior, criticizing, and making a mockery out of her.

Gender and Sexual Orientation

Example 66.

Islamic Education, Grade 10, Vol. 1, 2025, pp. 41, 44 (Previously: Islamic Education, Grade 10, Vol. 1, 2023, pp. 41, 44.) 

An Islamic Education textbook teaches that Islam forbids any type of violence against women and that Islam en-
courages women to be active and contributing members of society. The lesson describes different types of violence 
against women, including financial, corporal, verbal, and psychological. The lesson emphasizes how the teachings of 
Islam forbid any harm or maltreatment of women, giving the example of the Prophet Muhammad being “the finest 
in treating his wives” and the fact that he “forbade beating women.” In the same chapter, students are taught about 
Jordan’s efforts to prevent violence against women, including establishing the Family Protection Bureau (in 2002) and 
stipulating the Law Protecting against Domestic Violence (in 2017).

p. 41:

(See the continuation of the example on the following page)
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Thirdly: Islam’s Position on Violence Against Women
Islam commanded to treat women kindly, be they one’s mother, sister, spouse, or daughter. Our master the Messenger 
of God was the finest in treating his wives. He would say: “the finest among you is the finest [in treating] his wife, and I 
am the finest among you in [treating] my wife” [narrated by al-Tirmidhi]. [...] Islam prohibits violence against them, an 
example of which is that our master the Messenger of God forbade beating women [...]

Sixthly: The National Efforts to Protect Women from Violence
The Hashemite Kingdom of Jordan participated with the world’s countries to combat the phenomenon of violence against 
women, and stipulated laws and legislations to limit violence against women. This includes establishing the Family 
Protection Bureau (2002) and issuing “the Law Protecting against Domestic Violence” (2017).

Gender and Sexual Orientation

(See the continuation of the example on the following page)

p. 44:
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Here, we must break the molds that have shaped women and girls since birth—molds inherited from generation to 
generation, because they negate the roles of ability, talent, and ambition. We need to choose from tradition what allows 
every girl the space to spread her wings and show us the distinctiveness of her colors. I must emphasize here that these 
molds are an intellectual heritage, not a religious one. When Islam illuminated the world, it granted women rights, status, 
and choices that elevated their position from the injustices of the Jahiliyya. (From the words of her Majesty Queen Rania 
Al Abdullah)

Gender and Sexual Orientation

Example 67.

Arabic Is My Language, Grade 7, Vol. 2, 2025, p. 25 (Previously: Arabic Is My Language, Grade 7, Vol. 2, 2024, p. 25.)

A Grade 7 Arabic Language textbook teaches about exceptional women in history, using the words of Queen Rania Al 
Abdullah about the need to break the restrictive traditions that bind women and prevent their development. The text 
quotes Queen Rania, stating that some non-Islamic intellectual traditions have inhibited the progression of women in 
history. Her words call for choosing “from tradition what allows every girl the space to spread her wings and show us 
the distinctiveness of her colors.” The example thus demonstrates Jordan’s support of promoting women’s rights and 
the need to invest in improving their status and conditions in society, and features Queen Rania as a major advocate 
for this cause. 
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But what about me?
You two [my parents] say that I’m still young, but I can determine my [own] future, and for your information, I aspire to 
be a computer engineer in the future.

Gender and Sexual Orientation

Example 68.

Arabic Is My Language (Workbook), Grade 2, Vol. 1, 2025, p. 37 (Previously: Arabic Is My Language (Workbook), 
Grade 2, Vol. 1, 2024, p. 37) 

A story in a Grade 2 Arabic Language workbook illustrates the aspiration and strife toward equal rights of women 
in the labor market. The heroine is a young girl who respectfully listens to her relatives’ opinions on what she should 
study, while assertively expressing that she will pursue her own aspirations and choose an independent path. She 
dreams of becoming a computer engineer, an advanced scientific profession a woman is perfectly able to practice 
if she chooses. This story encourages women to pursue higher education, affirming that they can make their own 
choices, earn advanced degrees, and contribute to highly desirable professions.
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I will link [the topic] to social and national education
Members of the Public Security [Directorate] maintain security in my homeland Jordan; this is why I love them and 
appreciate their work.

Gender and Sexual Orientation

Example 69.

Islamic Education, Grade 2, Vol. 2, 2025, pp. 46, 110 ,112 (Previously: Islamic Education, Grade 2, Vol. 2, 2023, pp. 46, 
110 ,112.)

The textbook includes several examples of women working alongside men as police officers, engineers, architects, 
stewardesses and doctors. Notably, all women are shown wearing hijabs, in respect to the Islamic tradition and local 
custom. That said, the variety of professions open to women presented in the textbook illustrates the wide range of 
career prospects open to women in Jordan. The use of visual representations, especially in a textbook for young stu-
dents, further enhances this message. The inclusion of such content in an Islamic Education textbook is especially 
noteworthy, as textbooks of this subject tend to present a more traditional view, which sometimes limits the role of 
women in society. 



122

Review of the  Jordanian National Curriculum 2025-2026 			   May 2026

IMPACT-se’s research goal is to provide an accurate and comprehensive assessment of a national system’s school 
curriculum, by analyzing a large quantity of textbooks using international standards based on UNESCO and UN dec-
larations as well as other international recommendations and documents on education for peace and tolerance. 
During research, the textbooks are read thoroughly and individual examples are selected on the basis of relevance to 
research and criteria. The examples are then analyzed as is, without interpretation or paraphrasis, by trained experts 
and linguists, in terms of both their content and their didactic significance. Finally, the examples are generalized to 
establish the examples’ significance in the overall narrative, determining the curriculum’s adherence (or lack thereof) 
to international standards of peace and tolerance education.

Textbook research is a highly effective means to understand how the “Self” and the “Other” in a given society are 
conceptualized through educational materials. Two established approaches to qualitative textbook analysis are gen-
erally employed: content analysis, which examines the text itself, i.e. what it says in plain terms; and discourse analysis, 
which examines the language, narrative and context of the text, while paying close attention to omissions, contradic-
tions and assumptions embedded in the text. This latter method provides insight into coded or implicit messaging. 
Elements of historical, political and religious background are also considered when they are deemed to provide fur-
ther context. IMPACT-se research uses both methods simultaneously and in a complementary manner, thus allowing 
to reliably uncover the significance of the text and how it may be perceived by the intended reader, i.e. the student, 
and minimize the observer bias on the part of the researcher. 

The diverse nature of textual analysis necessitates clearly defined scope and parameters. As such, the methods of 
textual analysis mentioned above are employed with a focus on pre-defined topics and themes. To assess compliance 
with international educational standards, textbooks are approached with attention to the conceptualization of the 
“Self” and the “Other” in environments of conflict, and messages involving violence and incitement to violence; hate 
and intolerance; and peace and peaceful conflict resolution. These issues may be identified with the help of research 
questions, which serve as suggested leads and prompts for the researcher in exploring the context, aspects, signifi-
cance and potential ramifications of a specific content example.18 Also explored are issues that arise from the source 
material itself, such as culture- or nation-specific issues. For example, the identity of the “Other” differs from one so-
ciety to another, and in many cases there are multiple groups of people labeled as such; the “Other” may be ethnic, 
religious, racial, national, socio-economic, gender, sexual, or any combination of the above. As such, each corpus of 
textbooks requires a unique set of criteria for identifying and collating content examples.

To ensure accuracy, research is conducted while taking into account known limitations and constraints. Since the 
contents of school curricula are created by multiple individuals and inconsistencies may occur even within a single 
textbook, the sample of textbooks to be researched is generally aimed to be as large as possible, encompassing mul-
tiple school grades and subjects. Favoring large samples also allows for a more accurate analysis of discourse and 
narrative that can only be perceived on a macro level, to pinpoint gaps and oversights, reach meaningful conclusions 
and facilitate actionable recommendations. Textbooks are selected for research after a preliminary study, on the basis 
of their verified use within the national education system and their assessed potential for relevance to pre-defined 
research topics. 

In its assessment of educational materials, IMPACT-se employs UNESCO and other UN declarations, as well as interna-
tional recommendations and documents on education for peace and tolerance. The use of internationally-recognized 
standards allows for an objective, empirical and fair analysis of a wide range of educational materials from diverse 

18    Arnon Groiss, “Researching Schoolbooks of Societies in Conflict: Suggested Study Questions,” 2013.
      https://www.impact-se.org/research-questions-2/;

also see suggested frameworks for the application of research questions in identifying violence and intolerance in textbook research: 
Georg Eckert Institute, “Inception Report for a Study on Palestinian Textbooks,” 12 April 2019, pp. 20–21, deposited in UK Parliament Libraries 16 June 
2020, ref. no. DEP2020-0322.
https://depositedpapers.parliament.uk/depositedpaper/2282265/files
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societies, mitigating political, national or religious biases on the part of the researcher and preventing prejudice to-
wards any particular group of people. The use of these standards for evaluating educational content has been en-
dorsed by bodies of the European Union, among others.19 These standards are as follows:

1.	 RESPECT: The curriculum should promote tolerance, understanding and respect toward the “Other,” his or her 
culture, achievements, values and way of life.20 

2.	 INDIVIDUAL OTHER: The curriculum should foster personal attachment toward the “Other” as an individual, his 
or her desire to be familiar, loved and appreciated.21 

3.	 NO HATE: The curriculum should be free of wording, imagery and ideologies likely to create prejudices, 
misconceptions, stereotypes, misunderstandings, mistrust, racial hatred, religious bigotry and national hatred, 
as well as any other form of hatred or contempt for other groups or peoples.22 

4.	NO INCITEMENT: The curriculum should be free of language, content, and imagery that disseminate ideas or 
theories which justify or promote acts and expressions of violence, incitement to violence, hostility, harm and 
hatred toward other national, ethnic, racial or religious groups.23 

5.	 PEACEMAKING: The curriculum should develop capabilities for non-violent conflict resolution and promote 
peace.24 

6.	UNBIASED INFORMATION: Educational materials (textbooks, workbooks, teachers’ guides, maps, illustrations, 
aids) should be up-to-date, accurate, complete, balanced and unprejudiced, and use equal standards to promote 
mutual knowledge and understanding between different peoples.25 

7.	 GENDER IDENTITY AND REPRESENTATION: The curriculum should foster equality, mutual respect, and should 
aim for equal representation between individuals regardless of their gender identity. It should also refrain from 
language, content, and imagery that depicts limiting and/or exclusionary gender roles.26 

8.	SEXUAL ORIENTATION: The curriculum should be free of language, content, and imagery that promulgates 
violence or discrimination on the basis of sexual orientation.27 

19    European Parliament, Resolution with Observations Forming an Integral Part of the Decisions on Discharge in Respect of the Implementation of  
      the General Budget of the European Union for the Financial Year 2022, Section III – Commission and Executive Agencies (2023/2129(DEC)), 
      11 April 2024, item no. 198.
      https://www.europarl.europa.eu/doceo/document/TA-9-2024-0228_EN.pdf  

20    As defined in the Declaration of Principles on Tolerance Proclaimed and signed by Member States of UNESCO on November 16, 1995, Articles 1,  
      4.2. See also the UN Declaration on the Promotion among Youth of the Ideals of Peace, Mutual Respect and Understanding Between Peoples  
      (1965), Principles I, III. Universal Declaration of Human Rights (1948): Education shall be directed to the full development of human personality  
      and to the strengthening of respect for human rights and fundamental freedoms. It shall promote understanding, tolerance and friendship  
      among all nations, racial and religious groups and shall further the activities of the United Nations for the maintenance of peace.

21    The goal of education for peace is the development of universally recognized values in an individual, regardless of different socio-cultural contexts.  
      See Ibid., Article 6. See also, on exchanges between youth, the UN Declaration on the Promotion among Youth of the Ideals of Peace, Mutual  
      Respect and Understanding between Peoples (1965), Principles IV, V.

22    Based on Ibid., Articles III.6, IV.7 and VII.39; and on the Integrated Framework for Action on Education for Peace, Human Rights and Democracy,  
      approved by the General Conference of UNESCO at its twenty-eighth session, Paris, November 1995, Article 18.2.

23    As defined in Article 4 of the International Convention on the Elimination of All Forms of Racial Discrimination (ICERD), adopted by the United  
      Nations General Assembly Resolution 2106 (XX) on December 21, 1965. See also Article 20 of the International Covenant on Civil and Political Rights  
      (ICCPR), adopted by the United Nations General Assembly Resolution 2200A (XXI) on December 16, 1966.

24    Based on the Integrated Framework for Action on Education for Peace, Human Rights and Democracy, approved by the General Conference  
      of UNESCO at its twenty-eighth session, Paris, November 1995, Article 9; and on the Declaration of Principles on Tolerance proclaimed and signed 
      by member states of UNESCO on November 16, 1995, Article 5.

25    Based on UNESCO recommendation concerning education for international understanding, cooperation and peace and education relating to  
      human rights and fundamental freedoms, adopted by the General Conference at its eighteenth session, Paris, November 19, 1974, Article V.14.

26    The preamble to the Declaration of Principles on Tolerance proclaimed and signed by member states of UNESCO on November 16, 1995, notes the  
      Convention on the Elimination of Any Form of Discrimination against Women and emphasizes respect for human rights and fundamental  
      freedoms for all, without distinction as to gender.

27    Based on Resolutions 32/2 (adopted June 30, 2016) and 17/19 (adopted July 14, 2011) of the UN Human Rights Council, and numerous UN General  
      Assembly resolutions expressing concern and condemnation of laws and practices around the world which target individuals based on their  
      gender identity and/or sexual orientation for discrimination, violence, and even extrajudicial, summary or arbitrary executions—all of which  
      contradict the most basic principles of the UN and have no place in education.
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9.	SOUND PROSPERITY and COOPERATION: The curriculum should educate for sound and sustainable economic 
conduct and preservation of the environment for future generations. It should encourage regional and local 
cooperation to that effect.28 

The abovementioned standards are applied by the researcher in conjunction with specific guidelines for textbook 
development promoted by UNESCO itself. These include the following:

1.	 Treating textbooks as a tool for facilitating teaching and learning processes that foster peace, equality and mu-
tual understanding;29  

2.	 The integration of human rights principles and pedagogical processes that teach peaceful conflict resolution, 
non-discrimination and other practices and attitudes for “learning to live together”;30  

3.	 Incorporation of content that is free from harmful gender, religious and other stereotypes,31 or generalizations 
that may oversimplify the representation of other groups or set one group against the other,32 with the recogni-
tion that hate speech can be particularly dangerous in conflict situations, as it fuels violence and atrocity crimes.33  
Instead, educational materials should actively aim to challenge and eradicate underlying prejudices and stereo-
types and contribute to overcoming their consequences,34 and confront essentialist, generalizing ascriptions to 
entire populations;35 

4.	Adherence to factual information on other groups in a manner that facilitates understanding, providing neutral 
information about controversies,36 alerting students to and “prebunking” conspiracy theories,37 and rejecting 
denial or distortion of proven historical facts;38 

5.	 Avoiding a dominant narrative voice associated with one particular ethno-racial or national structure, but crit-
ically question dominant narratives by means of counter-narratives and present the perspectives of different 
groups on current affairs and historical controversies;39 

6.	The promotion of peace, with attention to the emotive level of words, attitudes to different groups of people and 
nations, identifying and countering hate speech, and managing conflict through dialogue,40 

28    Based on UNESCO recommendation concerning education for international understanding, cooperation and peace and education relating to  
      human rights and fundamental freedoms, adopted by the General Conference at its eighteenth session, Paris, November 19, 1974, Articles III.6,  
      and IV.7. On the imperative for developing “systematic and rational tolerance teaching methods that will address the cultural, social, economic,  
      political and religious sources of intolerance,” see the Declaration of Principles on Tolerance proclaimed and signed by member states of UNESCO  
      on November 16, 1995, Article 4.2. On education for international cooperation, see also the UN Declaration on the Promotion among Youth of the  
      Ideals of Peace, Mutual Respect and Understanding between Peoples (1965), Principle II.

29    Textbooks and Learning Resources: Guidelines for Developers and Users (Paris: UNESCO, 2014), p. 12.
      https://unesdoc.unesco.org/ark:/48223/pf0000226135_eng  

30    A Comprehensive Strategy for Textbooks and Learning Materials (Paris: UNESCO, 2005), p. 11.
      https://inee.org/sites/default/files/resources/UNESCO-Comprehensive_Strategy_for_Textbooks_2005.pdf 

31    Mahatma Gandhi Institute of Education for Peace and Sustainable Development, Textbooks for Sustainable Development: A Guide to Embedding  
      (New Delhi: UNESCO, 2017), p. 29. https://unesdoc.unesco.org/ark:/48223/pf0000259932  

32    Making Textbook Content Inclusive: A Focus on Religion, Gender, and Culture (Paris: UNESCO, 2017), p. 13.
      https://unesdoc.unesco.org/ark:/48223/pf0000247337  

33    Addressing Hate Speech through Education: A Guide for Policy-makers (Paris: UNESCO, 2023), pp. 13, 14. 
      https://unesdoc.unesco.org/ark:/48223/pf0000384872  

34    Recommendation on Education for Peace and Human Rights, International Understanding, Cooperation, Fundamental Freedoms, Global  
      Citizenship and Sustainable Development (UNESCO: Paris, 2023), p. 11. 
      https://www.unesco.org/en/legal-affairs/recommendation-education-peace-and-human-rights-international-understanding-cooperation- 
      fundamental?hub=87862

35    Unmasking Racism: Guidelines for Educational Materials (UNESCO: Paris, 2024), p. 27.

36    Making Textbook Content Inclusive: A Focus on Religion, Gender, and Culture (Paris: UNESCO, 2017), pp. 15–16.
      https://unesdoc.unesco.org/ark:/48223/pf0000247337 

37    Addressing Hate Speech through Education: A Guide for Policy-makers (Paris: UNESCO, 2023), pp. 32–33. 
      https://unesdoc.unesco.org/ark:/48223/pf0000384872

38    Recommendation on Education for Peace and Human Rights, International Understanding, Cooperation, Fundamental Freedoms, Global  
      Citizenship and Sustainable Development (UNESCO: Paris, 2023), p. 9. 
      https://www.unesco.org/en/legal-affairs/recommendation-education-peace-and-human-rights-international-understanding-cooperation-
      fundamental?hub=87862

39    Unmasking Racism: Guidelines for Educational Materials (UNESCO: Paris, 2024), pp. 53, 61.

40    Mahatma Gandhi Institute of Education for Peace and Sustainable Development, Textbooks for Sustainable Development: A Guide to Embedding  
      (New Delhi: UNESCO, 2017), p. 166.   https://unesdoc.unesco.org/ark:/48223/pf0000259932 
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7.	 The promotion of peace-building, that is, a broader concept of “positive peace” that is an expression of the fun-
damental dignity of and respect for life;41 

8.	Recognition of past violence and crimes, both local and global, such as the Holocaust, and discussion of the dy-
namics of identity-based hate that caused them;42

9.	The use of tools such as literature to foster tolerance and empathy, helping students to see the world from the 
perspective of other people and to experience how others feel;43 

10. The incorporation of real-life examples in science and mathematics to promote sustainable development, dis-
carding impertinent political, violent, or conflict-oriented messaging,44 and employing STEM subjects to build 
bridges between communities and transcend frontiers;45 

11. Combating sexism and unequal gender representation in textbooks;46 

12. Appropriateness to age, developmental needs and the mental wellbeing of students.47 

In addition to UNESCO recommendations, IMPACT-se takes the following two criteria into consideration when assess-
ing educational materials’ compliance with international standards:

1.	 Educational material should respect international law, relevant resolutions, previous agreements and obliga-
tions. This may include, for example, the principle of a negotiated two-state solution to the Israeli-Palestinian 
conflict.

2.	 Educational material should be void of antisemitic content, which is to be evaluated on the basis of the Interna-
tional Holocaust Remembrance Alliance (IHRA) working definition of antisemitism.48 While UNESCO has not ad-
opted this nor any other single definition of antisemitism,49 it has recommended teaching about contemporary 
  

41    Textbooks and Learning Resources: A Framework for Policy Development (Paris: UNESCO, 2014), p. 21.
      https://unesdoc.unesco.org/ark:/48223/pf0000232222 

42    Addressing Hate Speech through Education: A Guide for Policy-makers (Paris: UNESCO, 2023), pp. 33–34, 42, 45, 46. 
      https://unesdoc.unesco.org/ark:/48223/pf0000384872

43    Mahatma Gandhi Institute of Education for Peace and Sustainable Development, Textbooks for Sustainable Development: A Guide to Embedding  
      (New Delhi: UNESCO, 2017), p. 175.
      https://unesdoc.unesco.org/ark:/48223/pf0000259932 

44    Mahatma Gandhi Institute of Education for Peace and Sustainable Development, Textbooks for Sustainable Development: A Guide to Embedding  
      (New Delhi: UNESCO, 2017), pp. 37–42, 67–100.
      https://unesdoc.unesco.org/ark:/48223/pf0000259932

45    Recommendation on Education for Peace and Human Rights, International Understanding, Cooperation, Fundamental Freedoms, Global  
      Citizenship and Sustainable Development (UNESCO: Paris, 2023), p. 9. 
      https://www.unesco.org/en/legal-affairs/recommendation-education-peace-and-human-rights-international-understanding-cooperation- 
      fundamental?hub=87862 

46     Carole Brugeilles and Sylvie Cromer, Promoting Gender Equality through Textbooks: A Methodological Guide (Paris: UNESCO, 2009).
      https://unesdoc.unesco.org/ark:/48223/pf0000158897_eng 

47    Recommendation on Education for Peace and Human Rights, International Understanding, Cooperation, Fundamental Freedoms, Global  
      Citizenship and Sustainable Development (UNESCO: Paris, 2023), pp. 8, 10, 11.
      https://www.unesco.org/en/legal-affairs/recommendation-education-peace-and-human-rights-international-understanding-cooperation-
      fundamental?hub=87862  

48    International Holocaust Remembrance Alliance (IHRA), Non-Legally Binding Working Definition of Antisemitism. 
      https://www.holocaustremembrance.com/resources/working-definitions-charters/working-definition-antisemitism
      Endorsed by the European Commission, Council, and Parliament as a “useful tool, in particular for education and training purposes for teachers,  
      NGOs, state authorities and the media”
      European Commission, “Definition of antisemitism”, 2021;
      https://commission.europa.eu/strategy-and-policy/policies/justice-and-fundamental-rights/combatting-discrimination/racism-and-xenophobia/ 
      combating-antisemitism/definition-antisemitism_en 
      European Parliament, Resolution on combating anti-Semitism (2017/2692(RSP)), 1 June 2017;
      https://www.europarl.europa.eu/doceo/document/TA-8-2017-0243_EN.html 
      Council of the European Union, “Fight against antisemitism: Council declaration,” 6 December 2018.
      https://www.consilium.europa.eu/en/press/press-releases/2018/12/06/fight-against-antisemitism-council-declaration/

49    Addressing Anti-Semitism through Education: Guidelines for Policymakers (OSCE/ODIHR: Warsaw, 2018), p. 13.
      https://unesdoc.unesco.org/ark:/48223/pf0000263702
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(post-1945) manifestations of antisemitism,50 with specific examples including Holocaust denial and the char-
acterization of Western support for the State of Israel in that context,51 asking Jews to disavow their connection 
with Israel,52 and criticism of Israel in cases where it is informed by antisemitic assumptions and beliefs that are 
simply applied to Zionism, Israel and the Israeli-Palestinian conflict.53 UNESCO has also recommended teaching 
about the Jewish Holocaust,54 local Jewish heritage,55 the diversity of Jewish beliefs, commonalities with other 
communities, and positive contributions of Jewish individuals, as well as using a multi-perspective approach to 
teaching about the Israeli-Palestinian conflict.56  

50    Strategies to Counter Antisemitism: A Handbook for Educators (Paris: UNESCO, 2025), pp. 14–15.
      https://unesdoc.unesco.org/ark:/48223/pf0000396116 

51    Addressing Anti-Semitism through Education: Guidelines for Policymakers (OSCE/ODIHR: Warsaw, 2018), p. 22.
      https://unesdoc.unesco.org/ark:/48223/pf0000263702

52    Addressing Anti-Semitism through Education: Guidelines for Policymakers (OSCE/ODIHR: Warsaw, 2018), p. 81.
      https://unesdoc.unesco.org/ark:/48223/pf0000263702

53    Addressing Anti-Semitism through Education: Guidelines for Policymakers (OSCE/ODIHR: Warsaw, 2018), p. 24.
      https://unesdoc.unesco.org/ark:/48223/pf0000263702

54    Addressing Anti-Semitism through Education: A Guide for Policy-makers (Paris: UNESCO, 2023), pp. 14, 33, 34, 46.
      https://unesdoc.unesco.org/ark:/48223/pf0000263702

55    Strategies to Counter Antisemitism: A Handbook for Educators (Paris: UNESCO, 2025), pp. 21–23.
      https://unesdoc.unesco.org/ark:/48223/pf0000396116

56    Addressing Anti-Semitism through Education: Guidelines for Policymakers (OSCE/ODIHR: Warsaw, 2018), p. 41.
      https://unesdoc.unesco.org/ark:/48223/pf0000263702
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The following Jordanian curriculum textbooks have been analyzed by IMPACT-se for the research in this study; not all 
were quoted in the examples. Digital versions available on request.

* For textbooks marked with an asterisk (*), the editions available on the official curriculum website as of April 2026 are 
drafts and not final editions. 

1.	 Arabic Is My Language, Grade 1, Vol. 1, 2025.

2.	 Arabic Is My Language, Grade 1, Vol. 2, 2025.

3.	 Arabic Is My Language (Teacher Guide), Grade 1, Vol. 1, 2025.

4.	 Arabic Is My Language (Workbook), Grade 1, Vol. 1, 2025.

5.	 Arabic Is My Language (Workbook), Grade 1, Vol. 2, 2025.

6.	 Islamic Education, Grade 1, Vol. 1, 2025.

7.	 Islamic Education, Grade 1, Vol. 2, 2025. 

8.	 Islamic Education (Teacher Guide), Grade 1, Vol. 1, 2023. 

9.	 Islamic Education (Teacher Guide), Grade 1, Vol. 2, 2024. 

10.	 Social Studies, Grade 1, Vol. 1, 2025.

11.	 Social Studies, Grade 1, Vol. 2, 2023.

12.	 Arabic Is My Language, Grade 2, Vol. 1, 2025.

13.	 Arabic Is My Language, Grade 2, Vol. 2, 2025.

14.	 Arabic Is My Language (Workbook), Grade 2, Vol. 1, 2025.

15.	 Arabic Is My Language (Workbook), Grade 2, Vol. 2, 2025.

16.	 Islamic Education, Grade 2, Vol. 1, 2025. 

17.	 Islamic Education, Grade 2, Vol. 2, 2025.  

18.	 Islamic Education (Teacher Guide), Grade 2, Vol. 1, 2025. 

19.	 Islamic Education (Teacher Guide), Grade 2, Vol. 2, 2025. 

20.	Social Studies, Grade 2, Vol. 1, 2025.

21.	 Social Studies, Grade 2, Vol. 2, 2025.

22.	Arabic Is My Language, Grade 3, Vol. 1, 2025.

23.	Arabic Is My Language, Grade 3, Vol. 2, 2025.

24.	Arabic Is My Language (Workbook), Grade 3, Vol. 1, 2025.

25.	Arabic Is My Language (Workbook), Grade 3, Vol. 2, 2025.

26.	Islamic Education, Grade 3, Vol. 1, 2025. 

27.	 Islamic Education, Grade 3, Vol. 2, 2025. 

28.	Social Studies, Grade 3, Vol. 1, 2025.

29.	Social Studies, Grade 3, Vol. 2, 2025.*

30.	Arabic Is My Language, Grade 4, Vol. 1, 2025.

List of Analyzed Textbooks
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31.	 Arabic Is My Language, Grade 4, Vol. 2, 2025.

32.	Arabic Is My Language (Teacher Guide), Grade 4, Vol. 1, 2025.

33.	Arabic Is My Language (Workbook), Grade 4, Vol. 1, 2025.

34.	Arabic Is My Language (Workbook), Grade 4, Vol. 2, 2025.

35.	 Islamic Education, Grade 4, Vol. 1, 2025. 

36.	Islamic Education, Grade 4, Vol. 2, 2025. 

37.	 Islamic Education (Teacher Guide), Grade 4, Vol. 1, 2023. 

38.	Islamic Education (Teacher Guide), Grade 4, Vol. 2, 2024. 

39.	Social Studies, Grade 4, Vol. 1, 2025.

40.	Social Studies, Grade 4, Vol. 2, 2023.

41.	 Arabic Is My Language, Grade 5, Vol. 1, 2025.

42.	Arabic Is My Language, Grade 5, Vol. 2, 2025.

43.	Arabic Is My Language (Workbook), Grade 5, Vol. 1, 2025.

44.	Arabic Is My Language (Workbook), Grade 5, Vol. 2, 2025.

45.	Islamic Education, Grade 5, Vol. 1, 2025.

46.	Islamic Education, Grade 5, Vol. 2, 2025. 

47.	Islamic Education (Teacher Guide), Grade 5, Vol. 1, 2025. 

48.	Islamic Education (Teacher Guide), Grade 5, Vol. 2, 2025. 

49.	Social Studies, Grade 5, Vol. 1, 2025.

50.	Social Studies, Grade 5, Vol. 2, 2025.

51.	 Arabic Is My Language, Grade 6, Vol. 1, 2025.

52.	Arabic Is My Language, Grade 6, Vol. 2, 2025.

53.	Arabic Is My Language (Workbook), Grade 6, Vol. 1, 2025.

54.	Arabic Is My Language (Workbook), Grade 6, Vol. 2, 2025.

55.	 Islamic Education, Grade 6, Vol. 1, 2025. 

56.	Islamic Education, Grade 6, Vol. 2, 2025. 

57.	 Social Studies, Grade 6, Vol. 1, 2025.

58.	Social Studies, Grade 6, Vol. 2, 2025.*

59.	Arabic Is My Language, Grade 7, Vol. 1, 2025.

60.	Arabic Is My Language, Grade 7, Vol. 2, 2025.

61.	 Arabic Is My Language (Teacher Guide), Grade 7, Vol. 1, 2025.

62.	Arabic Is My Language (Workbook), Grade 7, Vol. 1, 2025.

63.	Arabic Is My Language (Workbook), Grade 7, Vol. 2, 2025.

64.	Islamic Education, Grade 7, Vol. 1, 2025. 

65.	Islamic Education, Grade 7, Vol. 2, 2025. 

66.	Islamic Education (Teacher Guide), Grade 7, Vol. 1, 2023.  

67.	 Islamic Education (Teacher Guide), Grade 7, Vol. 2, 2024.  

List of Analyzed Textbooks 
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68.	Social Studies, Grade 7, Vol. 1, 2025.

69.	Social Studies, Grade 7, Vol. 2, 2023.

70.	Arabic Is My Language, Grade 8, Vol. 1, 2025.

71.	 Arabic Is My Language, Grade 8, Vol. 2, 2025.

72.	Arabic Is My Language (Workbook), Grade 8, Vol. 1, 2025.

73.	Arabic Is My Language (Workbook), Grade 8, Vol. 2, 2025.

74.	Islamic Education, Grade 8, Vol. 1, 2025. 

75.	 Islamic Education, Grade 8, Vol. 2, 2025. 

76.	Islamic Education (Teacher Guide), Grade 8, Vol. 1, 2025.  

77.	 Islamic Education (Teacher Guide), Grade 8, Vol. 2, 2025.    

78.	Social Studies, Grade 8, Vol. 1, 2025.

79.	Social Studies, Grade 8, Vol. 2, 2024.

80.	Arabic Is My Language, Grade 9, Vol. 1, 2025.

81.	 Arabic Is My Language, Grade 9, Vol. 2, 2025.

82.	Arabic Is My Language (Workbook), Grade 9, Vol. 1, 2025.

83.	Arabic Is My Language (Workbook), Grade 9, Vol. 2, 2025.

84.	Geography, Grade 9, Vol. 1, 2025. 

85.	Geography, Grade 9, Vol. 2, 2025.*

86.	History, Grade 9, Vol. 1, 2025. 

87.	History, Grade 9, Vol. 2, 2025.* 

88.	Islamic Education, Grade 9, Vol. 1, 2025. 

89.	Islamic Education, Grade 9, Vol. 2, 2025.

90.	National and Civic Education, Grade 9, Vol. 1, 2025. 

91.	 National and Civic Education, Grade 9, Vol. 2, 2025.* 

92.	Arabic Is My Language, Grade 10, Vol. 1, 2025.

93.	Arabic Is My Language, Grade 10, Vol. 2, 2025.

94.	Arabic Is My Language (Workbook), Grade 10, Vol. 1, 2025.

95.	Arabic Is My Language (Workbook), Grade 10, Vol. 2, 2025.

96.	Geography, Grade 10, Vol. 1, 2025. 

97.	Geography, Grade 10, Vol. 2, 2023. 

98.	History, Grade 10, Vol. 1, 2025. 

99.	History, Grade 10, Vol. 2, 2023.

100.	Islamic Education, Grade 10, Vol. 1, 2025.

101.	 Islamic Education, Grade 10, Vol. 2, 2025. 

102.	Islamic Education (Teacher Guide), Grade 10, Vol. 1, 2023.

103.	Islamic Education (Teacher Guide), Grade 10, Vol. 2, 2024.  

104.	National and Civic Education, Grade 10, Vol. 1, 2025. 

List of Analyzed Textbooks 
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105.	National and Civic Education, Grade 10, Vol. 2, 2025. 

106.	Arabic Is My Language, Grade 11, Vol. 1, (Academic Track), 2025. 

107.	Arabic Is My Language, Grade 11, Vol. 2, (Academic Track), 2025.* 

108.	History of Jordan, Grade 11 (Academic Track), Vol. 1, 2025. 

109.	History of Jordan, Grade 11 (Academic Track), Vol. 2, 2025. 

110.	 History of Jordan, Grade 11 (Vocational Track), Vol. 1, 2024. 

111.	 History of Jordan, Grade 11 (Vocational Track), Vol. 2, 2025. 

112.	 Islamic Education, Grade 11, Vol. 1, 2025.

113.	 Islamic Education, Grade 11, Vol. 2, 2025.

114.	Arabic Is My Language – Literature, Grade 12 (Academic Track), Vol. 1, 2025.

115.	 Arabic Is My Language – Literature, Grade 12 (Academic Track), Vol. 2, 2025.*

116.	 Arabic is My Language - Syntax, Morphology, and the Music of Poetry, Grade 12 (Academic Track), Vol. 1, 2025.

117.	 Arabic is My Language - Syntax, Morphology, and the Music of Poetry, Grade 12 (Academic Track), Vol. 2, 2025.*

118.	 Geography, Grade 12 (Academic Track), Vol. 1, 2025. 

119.	 Geography, Grade 12 (Academic Track), Vol. 2, 2025. 

120.	History, Grade 12 (Academic Track), Vol. 1, 2025. 

121.	 History, Grade 12 (Academic Track), Vol. 2, 2025.* 

122.	History of Jordan, Grade 12 (Vocational Track), Vol. 1, 2025. 

123.	History of Jordan, Grade 12 (Vocational Track), Vol. 2, 2025. 

124.	Islamic Education, Grade 12 (Academic Track), Vol. 1, 2025. 

125.	Islamic Education, Grade 12 (Academic Track), Vol. 2, 2025.  

List of Analyzed Textbooks 
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